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[bookmark: _Toc55527346]ABSTRACT
The Government of Ghana in its various developments of social intervention policies initiated the Ghana School Feeding Programme which was geared towards the fulfillment of Goal 1 and 2 of the Millennium Development Goals. Based on these goals, the immediate objectives of the programme were to increase school enrolment, attendance, and retention; reduce hunger and malnutrition, and boost domestic food production. The purpose of this study was to examine the impact of Ghana School Feeding Programme on enrolment, attendance, and retention of pupils in some selected public basic schools in the Berekum East municipality. The study used a mixed research approach with descriptive designs to find answers to research questions.  Both systematic and purposive sampling were used in selecting 102 respondents from Berekum Municipal Assembly and 10 public basic schools in the Municipality. Category of respondents targeted were pupils, head teachers, classroom teachers, cooks, and parents, School Implementation Committee, Municipal Implementation Committee and Municipal Education Director. The questionnaire which took the form of both open-ended and close-ended questions was the primary means of collecting data from these respondents. The study revealed that some remarkable improvements in school enrolment, attendance, and retention would not have been achieved without the introduction of the school feeding programme. Even though other driving forces were stimulating growth in school enrolment, attendance, and retention, school feeding programme emerged as the major condition that induced appreciable improvement in school enrolment, attendance and retention. However, provision of lunch without breakfast accounted for lateness among pupils which in turn led to a marginal positive effect on academic performance. Inadequate of funds was discovered as the major challenge leading to multiples of problems.  It was recommended that the sources of funds for the programme should be expanded in order to ensure adequate funds to run the programme effectively for the assurance of sustainability. 
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[bookmark: _Toc50486063][bookmark: _Toc55527349]1.1 Background of the Study
In this contemporary world, education has become an indispensable aspect of national development. The importance of education is being emphasized in all countries across the globe. For some decades, the focus of developing countries is educating their citizens intending to achieve sustainable social and economic development. The most common and simplest clause used to demonstrate the significant role that education plays in society is ‘education is the key to success.’ This explains why individuals view education as a medium through which one’s potential and future career may be realised. According to The World Bank (2018), education is a catalyst to economic growth and human development as it cures most of the societal ills, and promotes employment, earnings, and health and poverty reduction.
Society perceives young ones and adults as future leaders and expects that these active youth will mature into responsible citizens who are capable and willing to contribute immensely to the development of the nation through various ways within their capacities. However, this expectation is materialised if equal rights and freedom are conferred to individuals to have access to education. The championing of ‘education for all (EFA)’ is backed by article 26 of the Universal Declaration of Human Rights. The article states that ‘‘everyone has the right to education. Education shall be free, at least in the elementary and fundamental stages. Elementary education shall be compulsory. Technical and professional education shall be made generally available and higher education shall be equally accessible to all based on merit’’ (Kaci, 2015).  In this regard, inequality in access to education has remained a focal point to many countries. In line with ensuring universal education for all children, article 38 of the 1992 Constitution of Ghana requires Government to provide access to Free Compulsory Universal Basic Education (FCUBE). In support of this programme, successive governments had initiated various policies and programmes aimed at ensuring that every Ghanaian child has equal access to and participation in basic education. Some of these policies include the 1951 Accelerated Education Development Plan (ADP), Education Strategic Plan (ESP) for 2003–2005, and the Growth Poverty Reduction Strategy (Acheampong, 2009).
Other countries which introduced similar policies saw a significant rapid upsurge in enrolments. For instance, in Kenya, the introduction of Free Primary Education in 2003 led to an upsurge in pupil enrolments from 5.91000 to 7.1 million pupils in 2003 and a further increment in primary school enrolment from 10.1 million in 2015 to 10.3 million by 2016 (Kiilu & Mugambi , 2019; Republic of Kenya [RoK], 2016). In Ghana, the situation was different. Acheampong (2009) pointed out that the FCUBE policy in Ghana produced slower and steadier growth. This may have been due to the fact that the FCUBE policy did not consider the feeding cost involved in schooling by children especially pupils from a poor background.  Coherently, Duah (2011) highlighted that the problems facing basic education in Ghana are poor feeding, nutrition, and health of school children, thereby, leading to a high rate of school drop-out, low enrolment and low pupils retention in schools, low academic performance and low standard and quality of education. While children might be willing to go to school and learn, they are not willing to go hungry. Students who do not take in food before going to school, for whatever reason, are missing many of the necessary vitamins and minerals needed for proper brain growth and function.  42% of children of school-going age do not eat any kind of breakfast before they head off to school in Africa (Countryman & Richardson, 2007; Zullig et al, 2006). Konzabre (2018) posits that the right to education by every person can be hampered by the inability of children to find food to eat. This position, as also highlighted by Duah (2011) is the direct reflection that led to the development of another home-grown school feeding policy to consolidate the realization of the FCUBE. 
School feeding programme (SFP) is defined as targeted social safety nets that provide both educational and health benefits to the most vulnerable children, thereby increasing enrolment rates, reducing absenteeism, and improving food security at the household level ( World Food Programme [WFP] 2006). 
Given the importance of SFP, many developed and developing countries of the world acknowledge the programme as a social intervention that aims at reducing poverty, increasing school enrolment, promoting health, and improving pupils’ academic performance. Twelve (12) pilot countries were invited to implement the programme based on the guidelines of the New Partnership for African Development (NEPAD of which Ghana was included. With the support of Dutch Government, the journey of implementing the Ghana School Feeding Programme (GSFP) began in the year 2005.  The GSFP is a direct reference from the context of the Comprehensive African Agricultural Development Programme (CAADP) Pillar III of which NEPAD made a recommendation about the use of home-grown foods to feed primary and kindergarten pupils. Another context that necessitated the development and implementation of the GSFP is due to the fact that Ghana has an international obligation to discharge which is geared towards promoting local economic development, reducing poverty, and creating employment. In connection with the GSFP, the international obligation is about the fulfillment of Goal 1 and 2 of the Millennium Development Goals (MDGs). Goal 1 seeks to eradicate extreme poverty and hunger, targeting income increases, full and productive employment, and decent work for all and reducing hunger. Goal 2 aims at achieving universal primary education for children everywhere, irrespective of gender, being able to complete a full course. Other international policies and obligations that have strengthened the GSFP following its implementation are the West African Agricultural Productivity Programme (WAAPP, 2007), Economic Community of West African State (ECOWAS) Agricultural Policy (2005), International labour Organisation (ILO) Recommendation 202 on Social Protection Floors (2012) providing for nationally defined sets of basic social security guarantees aimed at preventing or alleviating poverty, vulnerability and social exclusion and Food security, full and productive employment and decent work provisions in the Sustainable Development Goals (SDGs) for post-2015, particularly SDG 1 which seeks to end poverty in all its forms everywhere; SDG 2, which aims at ending hunger, achieving food security and improved nutrition while promoting sustainable agriculture; and SDG 4 seeking to ensure inclusive and equitable quality education opportunities and access to safe, nutritious and sufficient food all year round. 
The core mandate of this school feeding intervention in Ghana is to provide children in public primary schools and kindergartens in the poorest areas of the country with one hot, nutritious meal per day, using locally-grown foodstuffs with its specific consequences, reducing hunger and malnutrition, increasing school enrolment, attendance and retention and boosting domestic food production.  As noted earlier, the GSFP which was launched in 2005 initially engaged 2000 children in 10 pilot schools in each of the then ten administrative regions in Ghana. Progressively, the 2016 Budget Statement estimated that 1,693,698 pupils in 4,881 schools per school day were fed.  It was also envisaged that the programme would be expanded to cover 3,000,000 pupils nationwide. According to Gyebi (2019), the programme now benefits over 2.8 million pupils in 9,495 deprived schools. The programme was formerly managed by the Ministry of Local Government and Rural Development (MLGRD) but now has been put under the charge of the Ministry of Gender, Children and Social Protection (MoGCSP).

[bookmark: _Toc50486064][bookmark: _Toc55527350]1.2 Statement of the Problem 
Several studies reveal that education is an effective tool that contributes to national development by alleviating poverty, promoting a healthy society, shaping the human race etc. ((Oduro & Yeboah, 2014; Odame, 2014; Yendaw & Dayour 2015). For example, successive governments in Ghana at different times have recognised how important education is for national development. Given the importance of education, successive governments in Ghana have in diverse strategies initiated social intervention policies that ensure free access to education and an upsurge in children’s enrolments. Arguably, a notable policy that was initiated to eliminate or significantly reduce much of the schooling costs to poor children and ensure significant rapid increases in enrolments was the FCUBE policy. Following the implementation of this policy, it was however discovered that feeding cost which constitutes schooling cost was a burden to some children, especially those from an underprivileged background. It appeared that children who were willing to study but suffered from hunger due to poverty quit school, thereby, hampering the full realisation of the objectives of the Universal Basic Education programme.
 As a consolidated policy that ensures a complete achievement of FCUBE, the Government of Ghana introduced GSFP to contribute to poverty reduction and also to increase school enrolment, attendance and retention. Even though some studies have revealed that SFP has relatively consistent positive effects on school enrolment, and attendance of the children participating compared to non-participants (Gelli et al., 2007; Jomaa, McDonnell & Probart 2011), there is a knowledge gap in the relationships among SFPs, attendance, and enrolment taking into account the challenges that have bedevilled the goals of GSFP as cited by Social Enterprise Development Organization (SEND)-Ghana (2013). 
These challenges continue to inhibit the envisaged gains of GSFP. For instance, the payment for the GSFP is effected on a credit basis; therefore a caterer needs to have the financial muscle to engage in the programme. Poor targeting of beneficiary schools also has the potential to hamper the achievement of the immediate objectives of the programme. Mwin (2017) identified that low-level coordination at the district levels to check the operation of the programme and the absence of standardised kitchens in about 90 percent of the beneficiary schools were also contributing to the challenges. 
In the light of the above reports, it looks like there are few empirical studies that attempt to assess the current status of the relationships among GSFP, enrolment, attendance, and retention in beneficiary schools in Berekum East municipality. Additionally, there are scarcely empirical findings that finally settle on specific challenges facing GSFP in Berekum East municipality. Also, to have empirical knowledge on whether the immediate objectives of GSFP are on track, it is imperative to assess the rate of enrolment, retention, and attendance in event of new development that emerges from the programme.  It is against this background this research attempts to study the impact of the Ghana School Feeding Programme on enrolment, retention, and attendance of some selected public basic schools in the Berekum East Municipality.
[bookmark: _Toc50486066][bookmark: _Toc55527351][bookmark: _Toc50486065]1.4 Specific Objectives of the Study
 The specific objectives of this study are:
a. To examine the effects of the School Feeding Programme on school enrolment, attendance and retention in children in some selected schools in Berekum East Municipality.
b. To identify  challenges hampering the implementation and sustainability of the programme
c. To determine workable strategies needed for effective implementation of the school feeding programme.
[bookmark: _Toc55527352]1.3 The Purpose of the Study
The main purpose of this study was to examine the impact of Ghana School Feeding Programme on enrolment, retention, and attendance in some selected basic schools in the Berekum East municipality.
[bookmark: _Toc50486067][bookmark: _Toc55527353]1.5 Research Questions
This study sought to find answers to the following questions:
a. What impact does Ghana School Feeding Programme has on school enrolment, attendance and retention in children in Berekum East Municipality?
b. What are the challenges associated with the implementation, management and sustainability of the school feeding programme?
c. What are the strategies that can improve the implementation of the school feeding programme?
[bookmark: _Toc50486068][bookmark: _Toc55527354]1.6 Significance of the Study
Since the inception of the Ghana School Feeding Programme, various stakeholders across and beyond the country have applauded the government of Ghana for the implementation of such a laudable initiative. Notwithstanding the applause, concerns have been raised by stakeholders on how to sustain and improve the programme. Provision of evidence-based findings from this study is crucial to guide stakeholders in making plausible recommendations and credible assumptions that are needed for the successful implementation of the programme. The results of the study will provide a comprehensive understanding of the GSFP which may be used as a baseline to critique the current administrative authorities of GSFP so as to keep the administrative bodies on their toes in critical areas that require immediate attention. Knowledge on the impact of GSFP on enrolment, attendance and retention will provide further impetus for policy implementers to measure the extent to which the programme has met the requirements of MDGs. Researchers may also use the outcome of this study as a reference material in the event of conducting related studies on GSFP.
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[bookmark: _Toc50486070][bookmark: _Toc55527356]LITERATURE REVIEW
[bookmark: _Toc50486071][bookmark: _Toc55527357]2.1 Conceptual Model Underlying Food for Education Programs
Food is an indispensable substance in human life. People need chemical energy gained from food to undertake their daily activities. Without food, the immediate result is hunger with its possible effects such as malnutrition, stunted growth, mind-numbing disposition and poor health. Other devastating effects of hunger highlighted by Jepkemboi (2018) include babies with smaller brain sizes, poor cognitive development, mental impairment and intellectual delays, lower scores on an achievement test, and the inability of children to engage fully in school. Adelman, Gilligan and Lehrer (2007) stressed that poor health and short-term hunger cause children to miss school. Children who are hungry during school hours also learn less effectively. Given these unwelcoming effects, any initiative that aims at providing food to school children in schools would be one of the surest approaches to promoting education. Food for Education (FFE) has been the common programme initiated in most schools across the world, especially in regions with food insecurity, low socioeconomic status, and children whose educational background reveals poor attendance and enrolment in schools.  
FFE is an educational intervention designed to provide food to school children in order to improve educational outcomes. FFE programs, including meals served in school and take-home rations conditional on school attendance, are a special instrument that is intended to stimulate the educational inclination of children by enabling school children to attend school consistently and improving children’s ability to learn, as well as reducing hunger among children. According to Adelman et al (2007), FFE program provides two forms of meals to school children. These include in-school meal (SFP) and take-home rations. Under the in-school meal, food served in school may be pre-packaged or cooked on site. On the other hand, take-home rations are served to school children for consumption at home. In an attempt to promote girl’s child education, take-home rations were given to girls with the expectation of meeting minimum school attendance requirement which is usually 20 days within a month. 
Literature shows that FFE programs have effects on most educational variables by increasing enrolment, attendance, and fostering learning, and supplementing inadequate diets.   Lawson (2012) explained that the benefit of SFP is that it serves as an incentive for children to attend school on a daily basis to receive a meal, whereas to receive the benefit of take-home rations, students need only to attend a specified minimum number of days.  The meals served at school may be nutritionally dense and can be easily fortified with additional nutrients that may be scarce in local diets, such as iron or vitamins A and E (ibid).  











[bookmark: _Toc55499726][bookmark: _Toc55506575]Figure 2.1: Impact of Food for Education
Source: Bergeron and Del Rosso, 2001FFE
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Note: The shaded boxes indicate the direct inputs and outputs from FFE programs
[bookmark: _Toc50486072][bookmark: _Toc55527358]2.2 The Overview of Ghana School Feeding Programme
School feeding programme in Ghana can be traced as far as back 1940s where children at that time, especially in the northern zone were provided with free meals in the boarding schools. However, menu served to school children in those days was not rich in food nutrients because soups were often served without meat. Nevertheless, rice and beans were sometimes provided to school children as a special meal. 
Around 1951, the Government of Ghana in its various development plan initiated Accelerated Education Development Plan which was intended to promote and bring formal education to Ghanaians in order to prepare them to fill job vacancies created by foreigners who had to leave the country after independence (Imoru, 2010). In support of this effort, most of the missionary schools, especially Catholic schools provided food in the form of take-home rations to children with the primary objective of increasing school enrolment, retention and, improving the nutritional status of school children. 
In an additional contribution to promoting access to education for Ghanaian children, the Government of Ghana began free and compulsory basic education in 1961, with most of the beneficiaries residing in the 3 northern regions of Ghana due to the high incidence of poverty. In 1995, attempts were made to fulfill EFA pledge through the introduction of the FCUBE policy as enshrined in the 1992 constitution. This time, the policy was to provide access to basic education in Ghana for all citizens irrespective of gender, geographical location, religion or ethnic background (Salifu, Boateng & Kunduzore, 2018). 
 Ghana was under an international obligation to ensure that by the year 2015, all children in the country should be able to complete a full course of primary schooling. Although the FCUBE policy boosted school enrolment, hunger was prevalent among many schools, especially in deprived communities due to the high incidence of poverty. This gradually hampered the objectives of FCUBE. Lending support to this effect, Acheampong (2009) has established that the issues of poverty and access to education are interrelated since educational deprivation may be caused or influenced by low income, vulnerability and poverty (2009).
Besides, the provision of free compulsory education to all children across the 10 administrative regions of Ghana had no regard for a corresponding extension of school feeding to primary schools that were formerly not beneficiaries of the programme as it began in the 1940s. Partnership for Child Development (1999) points out that education and learning depend on good food nutrients given to school children. 
In an effort to deal with poverty and hunger suffered by school children across the country, Government of Ghana subscribed to the idea of the Home Grown School Feeding Programme which is committed to the Ghana Poverty Reduction Strategy II (GPRS II). The programme, which is today widely known as Ghana School Feeding Programme (GSFP) commenced in September 2005 in 10 pilot schools, one in each administrative region. The GSFP was relevant in the context of the commitments Ghana has to make at the international level.  That is, the GSFP, which is the initiative of CAADP Pillar 3, was tailored to meet the guidelines of NEPAD. Also, the programme was directly in line with the United Nations (UN) – MDGs 1 and 2 which target poverty alleviation, reduction of hunger and promotion of primary education. 
[bookmark: _Toc50486073][bookmark: _Toc55527359]2.3 Collaborating Ministries, Agencies and Development Partners of the GSFP
Since the inception of the GSFP, various stakeholders including national and international institutions have been actively involved in pursuing the achievement of the programme objectives. According to the GSFP - Annual Operating Plan [AOP] (2011), the collaborating ministries assigned to perform roles toward the attainment of the programme objectives are the Ministry of Local Government and Rural Development (MLGRD) which was formerly charged to take oversight responsibility in the operations and performance of the Programme, and other technical ministries including , the Ministry of Food and Agriculture (MoFA), Ministry of Education (MoE) and the Ministry of Health (MoH), are responsible for the agricultural, educational and health components respectively. The Ministry of Finance and Economic Planning (MoFEP) has been responsible for releasing funds to operate the programme. Currently, the programme that was previously under the watch of MLGRD has been transferred to the Ministry of Gender, Children and Social Protection (MoGCSP). 
Development partners also referred to as strategic partners continue to provide technical, financial and food support to sustain the programme. The active development partners identified in the GSFP - Annual Operating Plan (2011) were the World Food Programme (WFP), Social Enterprise Development Organisation (SEND Foundation), Royal Netherlands Embassy (Dutch Embassy), Partnership for Child Development (PCD), Netherlands Development Organisation (SNV), International Centre for Soil Fertility and Agricultural Development (IFDC), Ghana Agriculture Initiative Network (GAIN), ECASARD, Agro Eco – Organic Farming, School Feeding Initiative Ghana Netherlands (SIGN) etc. 
Other intermediary and subsidiary agencies actively involved in the implementation of the programme include the Regional Co-ordinating Council (RCC), District Implementation Committee (DICs) and School Implementation Committee (SICs). The RCCs in each region is to plan and execute the programme with inputs from the national level. The DICs are in charge of planning and monitoring of the programme in all the beneficiary schools whilst the SICs do the implementation and supervision in each beneficiary school (Mahama, 2018). 
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[bookmark: _Toc50486074][bookmark: _Toc55527360]2.4 Development Objectives and Potential Outcomes of GSFP
The central focus of GSFP is to provide children in public primary schools and kindergartens in most deprived communities with one hot and a nutritious meal a day, using homegrown foodstuff. This focus is anchored on three immediate objectives 
1. Increase school enrolment, attendance and retention 
2.  Reduce hunger and malnutrition 
3.  Boost domestic food production
The long-term objective of this social intervention is to contribute to poverty reduction and improve food security in deprived communities (GSFP, 2010). According to GSFP- Annual Operating Plan (2011), the long-term goal of the programme is anchored on the following:
1. The strategy to feed school children with home grown food that has highly nutritious content will focus on spending 80 percent of the feeding cost in the beneficiary schools and this will, in turn, provide a ready market for farm produce and create wealth at the rural households and community levels.
2. With the expansion of wealth among poor rural households, getting additional food intake needed to ensure the full complement of nutritional needs will not be challenging, and this will eradicate the short-term hunger and malnutrition among mothers and their babies,
At a glance, the broad specific objectives of the school feeding programme were to stimulate an increase in school enrolment, attendance and retention among children located in the poorest communities in Ghana; encourage farmers to produce domestic crops on a larger scale for consumption; improve the incomes of poor rural households; and improve the health and nutritional status of the pupils (Government of Ghana, 2015). Away from the specific objectives of improving the health and nutritional status of school children and increasing incomes of households, sub objectives can be achieved by inculcating healthy eating habits and tastes from childhood, supporting traditional foods and gender equality (ibid). 
[bookmark: _Toc55499728][bookmark: _Toc55506577]Figure: 2.3 Conceptual Framework of Ghana School Feeding Programme
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[bookmark: _Toc50486075][bookmark: _Toc55527361]2.5 The Influence of Ghana School Feeding on School Enrolment
Enrolment used in this present study refers to the participation or inclusion of children in basic education. Several empirical studies have demonstrated how school feeding programme has affected school enrolment. During the pilot phase of GSFP in all the ten administrative regions of Ghana, the programme achieved 20.3% increase in enrolment compared to an average of 2.8% in non-beneficiary schools of GSFP (GSFP, 2010). The pilot phase which began in 2005 and ended in 2006 covered 64,775 school children. The programme commenced its full first- phase operation between 2007 and 2010. According to GSFP -AOP (2011), the number of school children who benefited from the GSFP in 2007 at the beginning of the first phase was 413,498, and by the end of 2008, 2009 and 2010, total coverage had reached 441,189, 580,025, and 697,416 beneficiary children respectively. This indicates that the roll out of the first phase of the GSFP achieved a consistent increase in school enrolment. In the 2014 budget statement, it was revealed that the SFP has chalked a significant increase in girl child enrolment and overall performance in beneficiary schools. Konzabre (2018) has noted that the effective means of achieving an upsurge in school enrolment is through the SFP initiative. 
Apart from the general evaluation of the GSFP which has proved a significant improvement in school enrolment, other studies conducted in various districts of Ghana indicate that school feeding has a significant impact on school enrolment, attendance, retention, and learning outcomes. A study conducted by Duah (2011) in Asunafo District in the then Brong Ahafo Region reveals that community members have expressed appreciation towards the introduction of GSFP based on the reasons that the programme has improved enrolment, reduced school drop-out rate, and more importantly, has increased and quality of education. . Konzabre (2018) acknowledged that school enrolment in the then Brong Ahafo Region was on the rise than school enrolment in the two Upper Regions of Ghana due the fact that households in Brong Ahafo Region had an abundance of food to feed themselves. A study by Kamaludeen (2014) showed that most of the beneficiary schools of GSFP were shocked about the excessive increment in the number of students who were enrolled and as a consequence, school authorities were compelled to put a ceiling on enrolment due to inadequate classrooms to accommodate new entrants. 
Konzabre (2018) asserts that SFP stimulates the inclination of parents to send their wards to school and ensure regular attendance. This assertion is in consistent with the findings of Odame (2014), which revealed that most public schools in the Tema municipality saw a huge upsurge in enrolment during the 2010/11 academic year. This is because parents took the advantage of the GSFP to enrol their wards in public schools. However, the 2011/12 academic year saw a marginal decline in the enrolment rate due to economic and political problems bedevilling the programme. In a related study, Afrane (2015) reported that parents have the assurance that their wards are fed in school and this enabled their wards to equally have access to formal education just as their colleagues. 
According to WFP (2013), a school feeding programme is a social intervention policy which provides important support to families and offers additional benefits related to education, health and, potentially, local agriculture. This assures that the school feeding programme continues to yield a tremendous outcome that is directly and indirectly in line with MDGs. Thus, the goals to promote education and improve health status of people have been considerably realised through the implementation of SFP. Lending credence to this, Aliu and Fawzia (2014) contended that the introduction of GSFP has helped to improve education of pupils as the objectives of the programme to increase school enrolment rate and reduce school drop-out rate have been chalked up considerably. Similarly, Fowler (2012) has also confirmed in a study that the Ghana school feeding program has fulfilled the desire of stakeholders. This means that parents have been relieved from the overburden of schooling cost and encouraged to send their children to school especially among poor parents. Also, government effort to achieve ‘education for all’ is appreciably in place. Salifu et al (2018) added that an increase in school enrolment and attendance as a result of SFP are healthy development because both developments are key indicators of the achievement of the FCUBE.
However, research has shown that school feeding programme must not be the overall strategy for promoting access to education. Poor education environment can lead to drop out rate and quality education can increase enrolment (Adekunle & Ogbogu, 2016). In Uganda, enrolment and attendance were adversely affected by poor facilities, and poor teaching, 
[bookmark: _Toc50486076][bookmark: _Toc55527362]2.6 Effect of School Feeding on Attendance 
In the context of this study, attendance refers the presence of school children in school till closing time during school days. Several bodies of literature has shown that food given to children in schools does not only spur a rise in school enrolment rate but also act as a driving force to get children into school and participate in school activities. Children suffering from hunger in school may show disinterest in school activities and may tend to fish for food even during class hours. The result of this may reflect in truancy, lateness, absenteeism and consequently, leading to poor attendance and poor academic performance. As evidenced in literature, Konzabre (2018) pointed out that providing food to children in school compels them to avoid absenteeism and improve upon their stay in schools. This helps to achieve a better academic performance. Similarly, a study by Salifu et al (2018) attempted to examine whether the introduction of the SFP in school had apparently induced a drop in children’s truancy, lateness, absenteeism and drop out. It was revealed in the study that SFP has persuaded many children to make regular school attendance and keep them in school during school hours due to breakfast and lunch served to them.   Fowler (2012) confirmed in a study that GSFP has met stakeholders’ expectations because School feeding has discouraged school children from absenteeism and truancy, encouraged appropriate behaviour and reduced short term hunger. 
Ghana began to experience the impact of GSFP on attendance during the pilot phase of the programme which spanned from 2005 -2006. During the pilot phase, attendance rate increased by 19.3% compared with -3.2% in non-GSFP schools (GSFP, 2010).  Take –home rations have been seen as an effective means of improving pupils’ attendance since students are given food to be consumed in their homes based on minimum of 80% attendance rate in a month. Konzabre (2018) observed that provision of take- home rations to school children has contributed to improved regular attendance and better educational outcomes. In the Lao People’s Democratic Republic, Kezianga, De Walque and Alderman (2012) found out that school girls were given 10kg of cereal floor every month because the number of days they attend school in a month exceed the required minimum school attendance in a month (20 days in a month).  
Other studies have found out that malnutrition cases prevalent among school children have been dealt with due to regular attendance of children to school. Children who make regular attendance to school enjoy meals fortified with essential food nutrients thereby, improving the health status of school children. According to Kamaludeen (2014), school feeding programme is the appropriate means of dealing with malnutrition problems of school children. Akanbi (2011) believes that if the SFP is well designed, children’s health and nutrition will improve especially when integrated into comprehensive school health and nutrition programme. A study in Peru shows that children who attend school and receive breakfast are likely to increase their dietary intake of energy by 2 percent, protein by 28 percent, and iron by 4 percent compared to children who do not receive breakfast (Jacoby, Cueto, & Pollitt, 1996). This means that children who absent themselves from school in a day lose about 34% of essential food nutrients gained from the school feeding. 
Similarly, a recent review by Jomaa et al. (2011) revealed a ‘‘relatively consistent positive effects of school feeding on energy intake, micronutrient status, school enrolment, and attendance of the children participating in school feeding programs compared to nonparticipants.’’
The findings of Akanbi (2011) revealed that people in primary school show positive attitude towards school attendance by being punctual and regular at school due to meals served to school children during break time. This corroborates with the study conducted by Kamaludeen (2014) in Ga South Municipal of Ghana, where most students were being frequent in school regularly as a result of efficacious steps taken to implement the GSFP. The improvement in school attendance was more than never before. 
School children who make regular attendance to school base on the fact that meals are served to them do not only gain nutritious benefits but also gradually increase their contact hours with their teachers necessary to achieve their educational objectives for the term. Odame (2014) opined that a child who attends school regularly is able to partake in school activities such as doing class exercises and homework. Continues contact between teachers and students helps teachers to monitor the children’s performance through giving class exercises and assignments. Educational outcomes surely chalk improvement when programmes such as such as free compulsory education and school feeding programme are able to engender a reduction in absenteeism and an increment in school duration (Mahama, 2018 as cited in Del Rosso, 1999).



[bookmark: _Toc50486077][bookmark: _Toc55527363]2.7 Influence of School Feeding Programme on Retention
 Retention in the context of this study refers to an act of children remaining in a school till they complete their basic education. Retention is simply an absence of school drop-out. The immediate objectives of introducing school feeding programme in schools were to improve upon school enrolment, attendance and retention. Among these variables (enrolment, attendance and retention), retention is the most critical area where educational outcomes can be most reliably determined. Thus, school feeding programme having the potential to increase enrolment without corresponding increase in retention (reduction in dropout) could mean that the programme is not effective to retain children in school to meet their learning outcomes and gain other educational packages. Drawing from this, the findings of Salifu et al (2018) indicated that the ineffectiveness of the SFP triggered the fear that most of the children who come to school because of food were gradually losing interest for school and dropping out of school. Osei-Fosu (2011) has also established in a study that a hundred percent (100%) increase in SFP may induce a corresponding ninety-nine percent (99%) rise in retention. This implies that a SFP that ensures absolute effectiveness (presence of a national policy framework; sufficient institutional implementation and coordination personnel; sustainable sources of funding and appropriate design [(Kiilu & Mugambi, 2019]) for implementation has the potential to induce significant improvement in retention.
There are number of empirical studies that show that SFP has a positive relationship among enrolment, attendance and retention. A study by Lynch (2013) in Komenda, Edina Eguafo Abream (KEEA) municipal Assembly in Ghana revealed that overwhelming number of respondents agreed that GSFP has improved attendance and retention of school children. The community believed that the programme has been very advantageous of retaining quite number of school children in school.  
De Hauwere (2010) has also averred that SFP has a strong positive relationship with attention. Provision of meals to school children has been directly linked with achieving educational outcome and for this reason; many counties have implemented the SFP to improve retention and completion rates (Bundy, Burbano,  Grosh, & Gelli, 2009). In line with this, Buttenheim et al. (2011) established that provision of meal to children at schools stimulate improvement in cognitive domain, increased school participation and retention, increased attention span and reduction of  child’s susceptibility of contracting diseases.
In the findings of Kamaludeen (2014), the impact of GSFP on retention rate was overwhelming because about 90% of students remained in school till closing time and about 96.7% of students averred that they will definitely complete their primary education in their respective schools. This culminated in the engagement of large number of students in teaching and learning process. Even though more than half of the students believed that congestion of students in classroom was impeding effective teaching and learning, about 86.7 % of them indicated that there was active participation of students in classroom activities. In another study, the implementation of GSFP in 2012/ 2013 academic year induced almost 100% increase in retention of pupils in Talensi District in Upper East Region (Konzabre, 2018). Before the introduction of GSFP in the district, school dropout rate was 6.98% but this declined significantly to 0.7% after the implementation of the GSFP. In the same study, it was concluded that good and quality teachers and good academic performance of the schools could also influence enrolment and retention. Provision free school uniforms, exercise books, and increasing the capitation grants of pupils were the other initiatives contributing to an improvement in retention (Ibid). Mahama (2018) pointed out that there has been an improvement in retention of girls in the Wa Municipality. The writer revealed that high dropout rate was prevalent among girls in the municipality prior to the introduction of the GSFP. With the introduction of GSFP, girls have enough food to consume at school and do not engage in sexual activities to get money to meet their expenditure. 
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There is no solid empirical studies that establish that implementation of a programme is not fraught with challenges. However, the nature of challenges may vary from programme to programme and may depend on how systems and structures to support the programme work. Identifying problems or challenges associated with implementation of a particular programme is a very critical step taken to addressing the challenges and ensuring smooth implementation and sustainability of the programme. 
Likewise the GSFP, numerous empirical studies have revealed a number of challenges that have the potential to adversely affect the sustainability of the programme. Konzabre (2018) identified the following challenges in the implementation of GSFP.
1. Konzabre (2018) argued that the Ghana School Feeding Programme has not succeeded in achieving its intended objectives base on the grounds that the programme has failed to boost domestic food production and reduce malnutrition in meeting objective three and one of the programme. The only commendable achievement of GSFP that Konzabre (2018) could recognise is reduction of hunger among school children.
2. The mandates given to other technical ministries such as MOFA, MoH and MoE to provide technical support in connection with the GSFP for immense success have been encroached upon by MLDRD. 
3. There is a communication gaps among various key stakeholders. That is, the District Directors of Health, Education and Agriculture fail to communicate relevant information about GSFP to GSFP offices or line ministries.
4. Programme implementers have failed to link the GSFP to local farmers and caterers of GSFP in order to boost the production and consumption of home grown foods as the programme purported to be. 
5. Funds released for the implementation of the programme is woefully inadequate considering the current economic conditions prevailing in the country. Konzabre (2018) argued that the money is not enough to provide balanced meal to school children.
6. Caterers feed pupils base on credit due to the delays in releasing funds to them from Ministry of Finance. Consequently, caterers are forced to compromise the quality and quantity of the food. 

Not different from the challenges above, a report by GSFP-AOP (2011) also indicates that there is ineffective collaboration among key institutions of GSFP including DICs, SICs and the technical ministries. Again, the withdrawal of the Dutch government from supporting the programme financially has rendered the Government of Ghana incapable to disburse adequate funds to the various Districts as feeding grants. The effect of this has created untimely delivery of quality meals to the beneficiary pupils. This could explain why caterers are compelled to feed school children on credit as identified by Konzabre (2018). The report adds that the linkage of the programme to farmers has been very minimal and restricted to very few communities. Other challenges including inadequate resources and logistics such as office equipment and vehicles to monitor the programme effectively, and poor conditions of service of GSFP staff have been pointed out in the report. GSFP (2010) points out that there is no laid down procurement procedure guiding caterers and suppliers for the transaction of foodstuff for the programme. 
In a study by Kamaludeen (2014), non-availability of proper kitchen and canteen for students, delay in the release of funds to caterers and high rate of caterers’ turnover were the most prevailing challenges confronted by most schools in the Ga South Municipality. Similarly, a research conducted by SEND-Ghana (2013) and De Hauwere (2010) on school feeding programme showed that there was a delay in the payment of services rendered by caterers and banning of programme monitors to discharge their duties in some districts due to the interference of powerful political appointees. Some children who were not registered in the beneficiary schools were enjoying the school meals thereby, leading to a diversion in the focus of the targeted beneficiaries. Political interference involving DICs, teachers and caterers tended to be the main challenge of the GSFP as noted by SEND-Ghana (2013) and De Hauwere (2010). Some people were of the view that some caterers are not sanctioned for their professional misconduct due to their political affiliation. Also, it has been alleged that contracts are awarded to unqualified caterers due to political cronies. With this element of politicization in SFP, concerns have been raised to tackle it once and for all (Salifu et al, 2018).
A study by Afrane (2015) revealed that about 93.3% of the respondents admit the existence of challenges affecting the GSFP.  The most challenges lamented by the respondents were insufficient funds to operate the programme, preparation of one type of meal, provision of poor quality of meals leading to health problems, inability of caterers to show up in school regularly to cook and poor selection of caterers. Findings  from Salifu et al (2018) show that children who come to school with the expectation of getting school meals become disappointed as caterers fail to show up in school to feed children, thereby compelling pupils to sleep in classroom.  Another study has revealed that the upsurge in school enrolment as a result of SFP has caused school infrastructural deficit and shortages of teachers (Chachu, 2011). Similar to this, Duah (2011) discovered that getting enough furniture, accommodation and teachers were very challenging. Improvement in enrolment has created high pupil-teacher ratio and shortage of furniture. 
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RESEARCH METHODOLOGY
[bookmark: _Toc50486080][bookmark: _Toc55527366]3.0 Introduction 
This present study seeks to examine the impact of Ghana School Feeding Programme on enrolment, attendance and retention in the Berekum East Municipality in Bono Region. In an attempt to examine this phenomenon, the researcher adopted a systematic procedures and techniques to guide and facilitate the research process. The procedures and techniques captured under this chapter include study area, research design, study population, sample size and sampling techniques, sources of data, data collection tools and procedure, data analysis procedures and ethical consideration. 
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Berekum Municipal has been split into Berekum East Municipality and Berekum West District. Out of these divisions, the study was carried out in the Berekum East Municipality in the Brong Ahafo Region of Ghana. Berekum Municipal is part of the twenty-seven (27) administrative districts of Brong Ahafo Region. The municipal was under the establishment of Legislative Instrument (LI) 1874 of 1988. However, the municipality is currently part of the twelve (12) districts and municipalities of the Bono (newly created) Region which was carved out of the Brong Ahafo Region. Geographically, the Municipality lies between 7°15' south and 8°00' north and longitudes 2°25'east and 2°50' west. The municipality covers a total land area of about 1,014.5sq. Km (Berekum Municipal Assembly, 2018). Other Districts and Municipalities found along the frontiers of the Berekum Municipality include Wenchi Municipal, Jaman South Municipal, Dormaa Municipal and Sunyani Municipal.  Major townships in the Berekum East Municipality also include Biadan, Senase, Nsapor, Mpatasie, Atonotia, Awerempi, Jamdede, Kato, Sofokyere, Kyiribaa, Mpatapo etc.
According to the Ghana Statistical Service Population and Housing Census of 2010, the total population of the Berekum Municipality was 129,628 with 59869 males representing 46% and, 69759 females representing 54% and with a growth rate of 2.8% (Ghana Statistical Service, 2010). 
In terms of economic activities in the Municipality, crop cultivation forms the major part with 57% labour force engagement. Minor economic activities involve Commerce (26%), Service and Industry constituting 10% and 7% respectively. Most crops cultivated are cashew, citrus, yam, maize, cocoa, plantain, cassava, cocoyam, vegetables and mangoes. Major markets available for buying and selling of these cultivated crops and imported goods are the Central Market and Thursday Market (popularly known as ‘Yawada Dwam’). On Sundays, merchants from afar and adjoining communities ply their trade around Berekum main Station.
The various educational institutions in the Berekum Municipality include Kindergarten (122), Primary (113), JHS (108), SHS (7), College of Education (1) and Holy Family Nursing and Midwifery Training College (Berekum Municipal Assembly, 2018). The municipality has health facilities that provide health care to the townships. The health facility that accommodates the largest number of patients is the Holy Family Hospital. Other supporting health institutions are eight (8) Maternity Homes, one (1) Health Centre, nine (9) Clinics and eleven (11) Community-Based Health Planning Services (CHPS) compounds.
As part of its objective to facilitate the provision of improved environmental sanitation facilities, the municipality has secured four-hundred and sixty-six (466) open dump sites, fifty (50) public toilets, sixteen (16) solid waste transfer stations, three hundred & twenty-one (321) institutional (school) latrines, one (1) slaughter house and one (1) final disposal site for solid and liquid wastes (Berekum Municipal Assembly, 2018).
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Good research considers a blueprint or set of procedures that determine how samples are selected, and the approach to collecting, presenting, and analysing data. This is collectively referred to as research design. Kumar (2011) defined research design as architecture of every study that shows how the study is to be carried out. Some of these research designs are exploratory, explanatory, descriptive, experimental, evaluative, and non-experimental. However, the choice of every research design is informed by the nature of the research problems, purpose of the phenomenon, knowledge about the research problem, availability of subjects and facilities, cost and control. Taking the above factors into account, descriptive design was deemed appropriate for this present study. Descriptive design attempts to systematically describe a phenomenon or a known variable and establish relationship among variables. In descriptive design, the events or phenomenon already exist or have occurred and the researcher merely selects the relevant variables for analysis of their relationships. This descriptive design was chosen because it allowed the researcher to establish relationships among GSFP, enrolment, attendance and retention. Konzabre (2018) choice of descriptive design in a study was based on the fact that the research sought to unveil some relationships that exist between the GSFP and basic school enrolment and retention. The descriptive design also helped the researcher in describing the characteristics of large population by asking many questions (Odame, 2014). 
Basically, the approach to every research can be classified as quantitative, qualitative and mixed methods.  This current study adopted mixed research method also known as triangulation of research approach. According to Gray (2009), mixed approach involves “at least one quantitative method and one qualitative method, where neither type…is inherently linked to any particular inquiry paradigm.” Mixed approach enabled the researcher to combine the elements of both quantitative data and qualitative into a single study. The study involved different categories of respondents of which some were subject to questions that warrant subjective expression of knowledge and opinions on GSFP. Also, some aspects of respondents were made to provide objective responses which assisted the researcher to quantitatively measure the relationship between GSFP and enrolment, attendance and retention for generalisation. Finally, the adoption of this approach was based on the fact that the strength of mixed approach overshadows the weaknesses of quantitative and qualitative approach to research. 
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The target population specifically involved some stakeholders of GSFP such as thirty-eight (38) beneficiary schools in Berekum East Municipality which comprised of SIC, Parents of beneficiary students, Head Teacher, Cooks, Classroom Teachers and Pupils. The study also targeted other stakeholders outside from the beneficiary schools such as Municipal Implementation Committee (MIC) and Municipal Education Director. 
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A fairly representative sample size of ten (10) schools was drawn from the 38 beneficiary schools of GSFP with a population size of 7301 in all the schools. Using Yamane (1967) simplified formula, a sample size of 100 respondents were selected from the 10 schools sampled for the study with a 95% confidence level and probability of 0.5.  In all, a total of 102 respondents were engaged in the study including one member of MIC, one Municipal Education Director, and 10 stakeholders (respondents) from each of the 10 selected schools.
3.4.1 Calculation of Sample Size
n = where n=sample size, N=Population Size, e=desired level of precision or sampling error. According to Ahuja (2001), an acceptable error level traditionally is up to ± 0.05or ± 0.10 (i.e., 5 or 10 percentage point). The sampling error was chosen to be 0.1.
N=7301 and e =0.1
n =
n = 98.569 n ≈100 rounding up to the nearest 100
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In order to ensure that each school has equal chance of being selected for the study, the researcher used random probability sampling, specifically, systematic sampling. First, the researcher determined the sampling interval. This was arrived by using the common formula:
k =  where k = the sampling interval, N = Population size and n = sample size
The total population of beneficiary schools (N) =38 and the sample size for the beneficiary schools (n) =10.
K =   , k =3.8   k ≈ 4. The sapling interval was taken to be 4.
Alphabetical order of list of the 38 beneficiary schools were randomly rearranged using spread sheet format. With the newly arranged list of schools generated, the sampling interval value (4) was used to systematically select ten schools for the study. The order of systematic position of schools selected were; 1st, 5th, 9th, 13th, 17th, 21st, 25th, 29th, 33rd and 37th. These positions were corresponded to the newly arranged list of schools and consequently, there were 10 selected schools, as indicated in the table below. 
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	Name of  Beneficiary School
	Population 

	Senase Methodist A Primary 4-6
	160

	Biadan Methodist A 
	373

	Mpatapo M/A Primary 4-6
	56

	Berekum St. Monica’s
	179

	Kato Presbyterian School
	203

	Senease, RC Primary B
	192

	Biadan Methodist B
	113

	Yiadom Boakye Demonstration C
	135

	Berekum Madrasati Islamic 
	96

	Yiadom Boakye Demonstration A
	159


Source: Field Survey, 2020
This technique for selecting the schools assured the researcher of a high level of representativeness and generalizability of findings, and assurance of low level of bias.  In each of the 10 selected schools, purposive sampling was used to select a member of School implementation Committee, head teacher, classroom teacher, pupils and a cook. That is, respondents who have been in the school before the implementation of the GSFP or those who have relatively been in the school for many years were considered for the study. This enabled the researcher to get respondents who could credibly answer the questions. Similarly, purposive sampling was used to select Municipal Education director and a member of Municipal Implementation Committee. However, parents were conveniently selected because their availability and readiness to participate seemed a bit difficult for the researcher. 
Students constituted the largest respondents for the study because they were the primary beneficiaries of the programme. Also, classroom teachers formed the second largest of the respondents because they are the first set of respondents to witness the effect of educational programmes on their students. In all, 102 respondents participated in the study. The table below presents the categories of respondents and their corresponding sample size for the study.
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	Respondents 
	Sample Size

	Municipal Education Director
	1

	A member of Municipal Implementation Committee (MIC)
	1

	Head Teacher 
	10

	Members of School Implementation Committee (SIC)
	10

	Classroom Teachers
	20

	Parents 
	10

	Cooks 
	10

	Pupils 
	40

	Total 
	102


Source: Field Survey, 2020





[bookmark: _Toc50486086][bookmark: _Toc55527372]3.6 Sources of Data
Two main categories of data such as primary and secondary data were employed for the study. Regarding the primary source of data, questionnaire was used to obtain data from respondents in the selected schools and other institutions including Berekum Municipal Assembly and Berekum Municipal Education Directorate. Secondary sources of data also included reports and other relevant documents from the Berekum Municipal Assembly and Berekum Municipal Education Directorate. Online published journal, reports, newspapers, and theses were useful for reviewing related literature on SFP. More importantly, the electronic section of Sacred Heart University Library was very helpful by enabling the researcher to gain access to the most current literature on the subject.
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Through self-administered questionnaire, data was collected from respondents for the study. The use of questionnaire served as efficient means by which large quantifiable data can be obtained.  The study employed both close-ended and open-ended questions in designing the questionnaire. The open-ended questions were designed to produce pre-defined responses in order to facilitate measurement of quantitative data. This helped the researcher to get valid responses since respondents were made to choose from predetermined options which are in line with the purpose of the study. Respondents, particularly pupils were subject to a lot of close-ended questions because they were considered as not having enough experience to express their own thoughts. Also, there was other relevant information that could not have been captured in this study to elucidate more explanation on the quantitative data if the questionnaire had not considered open-ended questions in addition. According to Gall, Borg, and Gall (1996), open-ended questions allow respondents to add information to a study whereas close-ended format makes quantification and analysis of data easier.  In this way, the use of open-ended questions gave opportunity to the respondents to freely express themselves in accordance with their perceptions, thereby, improving the quality of the research. 
The research instrument for the study consisted of three (3) separate set of questionnaires since different categories of respondents with different level of experience in GSFP were involved in the study. The first set of questionnaire was designed for pupils consisting of A-D sectional questions. Section ‘A’ provides background information and Section ‘B’, ‘C’ and ‘D’ provide information about meals served in school, school conditions and learning, and attitudes of pupils toward school respectively. The second set of questionnaire was designed to elicit responses on the issue of the changes that reflect in school enrolment, attendance, retention, academic performance and dropout as a result of the implementation of GSFP. This set of questionnaire was primarily designed for Head Teachers, Municipal Education Director, MICs, SICs, and Teachers.  These respondents were also made to disclose any challenges affecting GSFP and as well suggest strategies to mitigate the effect of the challenges. The last set of questionnaire mainly targeted parents and cooks. Parents were asked to generally show how the programme has benefited them and their children. Cooks were asked to provide information about their job and show how the programme has significantly affected beneficiaries, 
3.7.1 Pre-testing of Questionnaire
Having done with the construction of the questionnaires, a critical examination of each question in the questionnaires was undertaken to establish their validity and reliability.  This process is known as pre-testing. The purpose of pre-testing the questionnaires was to identify grammatical confusions that may have the potential to give different meanings and interpretations to different respondents. To validate the data collection tools, the three set of questionnaires were given to supervisors and experts to verify if they would actually measure the purpose of the study. 
[bookmark: _Toc50486088][bookmark: _Toc55527374]2.8 Data Collection Procedure
Before visiting the field of study to collect the data from respondents, the researcher obtained an introductory letter from the head of Institute of Distance Learning in Sunyani. Copies of the introductory letter were sent to the selected schools for head teachers to show their approval. The researcher informed the head teachers of the respective schools about the significance and the selection criteria of participants of the study. Copies of the introductory letter were also made available to MIC and Education Municipal Director. The actual timeframe set for the administration of the questionnaires began on 3rd February, 2020 and ended on early March. Upon arrival in each school, assistance was sought from teachers to administrate the questionnaires and give instructions to respondents concerning how to complete the questionnaire. Parents who had sent their wards to school on the day of administering the questionnaires were used for the study. Each respondent was given 30 minutes to complete the questionnaire. Questions that seemed difficult for respondents to understand were further explained. For instance, parents who could not understand the English language very well were assisted by translating the English language into local dialect. The return rate was 100% due to the fact that all the 102 questionnaires served to 102 samples were completed and retrieved. 
[bookmark: _Toc50486089][bookmark: _Toc55527375]3.9 Data analysis
Data collected from respondents were being presented with the help of statistical analysis. The essence of this analysis was to enable the researcher to clearly give meanings to the data collected and draw appropriate statistical conclusions. The part of the questionnaire that generated close-ended responses was coded and entered into a Statistical Package for Social Science (SPSS) with a version of 20.0. The results generated were being presented with the use of descriptive statistics such as percentages, frequency tables and charts.  Also, responses that were generated from open-ended questions were carefully examined, transcribed, summarized and then grouped into themes. 
[bookmark: _Toc50486090][bookmark: _Toc55527376]3.10 Ethical Consideration
Permission was sought with an introductory letter from the Department of Institute of Distance Learning in Kwame Nkrumah University of Science and Technology (KNUST). The research also assured absolute confidentiality and consent of the respondents by indicating such assurance on each of the three separate questionnaires and using the gathered data for the purpose of the study only.  The respondents were given the right to withhold information that may deem as private to them. Again, the researcher ensured that respondents were not subject to physical or psychological harm during and after the thesis. Finally, the researcher strictly adhered to the research report format prescribed by Kwame Nkrumah University of Science and Technology (KNUST).





[bookmark: _Toc55527377]CHAPTER FOUR
[bookmark: _Toc55527378]DATA PRESENTATION AND ANALYSIS
[bookmark: _Toc55527379]4.0 Introduction 
This chapter attempted to summarise and give meanings and clarity to the data collected from the field of study. This was done by presenting and analysing the data with the use of frequency tables, charts, and percentages. 
[bookmark: _Toc55527380]4.1 Category of Respondents and Background Data
The respondents in this study constituted several groups. Out of the 102 respondents, Municipal Education Director and a member of MIC represented the smallest category of the respondents with 0.980% each. Head teachers constituted 9.804% while Members of SIC constituted the same 9.804%. Classroom Teachers in all the selected schools represented 19.608%. Parents and Cooks who represented 19.608% of the respondents had equal counts as shown in table 4.1 below. 
Category of the respondents which formed the majority were pupils who constituted 40(39.216%) with more than half (55%) of the pupils being boys and 45% being girls. Out of the 40 pupils selected from the ten (10) schools for the study, majority (40%) of these respondents were in class six (6), 35% were in class five (5) and minority (25%) of the pupils were in class four (4). Majority (55%) of these pupils were in the age bracket between 10-12 years, followed by pupils (30%) whose ages fall within7-9 years and the least of the pupils representing 15% were in the age bracket between 13 and above as presented in table 4.1 below. The results of pupils’ age in connection with their classes could mean that pupils from poor background may suffer from hunger in school if no SFP is provided because most of the pupils may not be able to fend for themselves. 
[bookmark: _Toc55523805]Table 4.1 Frequency Distribution Table of Category of Respondents
	Category of Respondent
	Frequency 
	Percentage %

	Municipal Education Director
	1
	0.980

	MIC Member
	1
	0.980

	SIC Member
	10
	9.804

	Head Teachers
	10
	9.804

	Classroom Teachers
	20
	19.608

	Parents 
	10
	9.804

	Cooks 
	10
	9.804

	Pupils 
	40
	39.216

	Total 
	102
	100


Source: Field Survey, 2020
[bookmark: _Toc55523806]Table 4.2 Background Data of Pupils
	Variable 
	Frequency
	Percentage %

	SEX
Male 
Female 
	
22
18
	
55
45

	CLASS 
Four (4)
Five (5)
Six (6)
	
10
14
16
	
25
35
40

	AGE
7-9 years
10-12 years
13+ years 
	
12
22
6
	
30
55
15

	Totals 
	40
	100


Source: Field Survey, 2020
[bookmark: _Toc55527381]4.2 Meals Served in the Beneficiary Schools
Regarding the school meals, staple foods such as gari and beans with ripped plantain, rice water and bread, rice and stew, banku and groundnut soup, waakye and tomato stew, kenkey and pepper stew with fish were commonly provided to school children. These are local foods fortified with the essential components of food nutrients that have the potential to reduce malnutrition and improve health of pupils. Data of this present study also shows that the cost per plate of the school feeding has been increased from GH₡1 to GH₡ 1.50 pesewas. This may not be enough to provide nutritious meals to school children, taking into account the current economic situations in the country. 
Data was collected from pupils about the school meals provided to them. Responses from pupils indicated that the GSFP is in operation in their schools and they enjoy the meals served to them. Cooks also indicated that the programme is beneficial to pupils and so, pupils come in their numbers for food during break time. Table 4.3 and 4.4 display the responses indicated by pupils and cooks on the meals served in school. 






[bookmark: _Toc55523807] Table 4.3 Responses of Pupils about Meals Served in Schools
	Question 
	Frequency
	Percentage 

	Daily provision of school meal
Yes 	
No 
Sometimes  
	
36
0
4
	
90
0
10

	How many times are meals serve in a day
Once 
Twice 
	
40
0
	
100
0.00

	Enjoyment of school meals
Yes 
No 
Sometimes  
	
28
4
8
	
70

10

20

	Denial of school meals
Yes 
No 
	
1
39
	
2.5
97.5

	Total 
	40
	100


Source: Field Survey, 2020
According to table 4.3, majority of the pupils (90%) indicated that meals are served to them at each day they come to school while about 10% of the pupils indicated that meals are not all the time served in school. However, none of the pupils showed that meals are not provided in their respective schools at all. This points out to the fact that all pupils were beneficiaries of the GSFP in the selected schools. All the pupils (100%) also revealed that the meals are served once in a day just as the SFP was meant to provide one nutritious hot meal to school children per day. Despite one hot meal provided to pupils once in a day, majority of the respondents representing 70% enjoy meals served to them. Only 10% of the pupils could complain that school meals are not enjoyable. Such dissatisfaction may arise from deficiencies in the quantity and quality of the meals served in the schools. About 97.5% of the pupils were never denied of getting school meals. This shows that the programme as its objective of providing food to school children was not partial and favourable to only specific schoolchildren in beneficiary schools. 
[bookmark: _Toc55523808]Table 4.4 Responses of Cooks about Meals Served in Schools
	Question 
	Frequency
	Percentage %

	Time of the day in which meals are served
Morning 
Afternoon 
Morning and afternoon
	
3
7
0
	
30
70
0.00

	Description of pupils’ patronage of school meals
Appreciable 
Inappreciable 
	
8
2
	
80
20

	Number of pupils increases in every academic year
Yes 
No 
	
10
0
	
100
0.00

	Total 
	10
	100


Source: Field Survey, 2020
Table 4-4 presents the data on the responses of school cooks about meals served in school. It reveals that none of the schools were feeding pupils in the morning and afternoon during the day. However, most of the schools (70%) feed pupils in the afternoon and few of the schools (30%) feed pupils in the morning. Majority) 80%) of the respondents (cooks) described pupils’ patronage of school meals as appreciable. In contrast, minority (20%) of the respondents described pupils’ patronage as inappreciable. All the respondents (100%) agreed that the number of pupils in beneficiary schools has been increasing in every academic year. In explaining what has accounted for the increase, respondents attributed it to school feeding, rapid increase in child bearing and good teachers. 
[bookmark: _Toc55527382]4.3 Pupils Responses on the Effect of GSFP on Enrolment, Attendance and Retentions
The gathered data shows that GSFP has contributed a significant effect on the primary objectives of the programme especially on pupils’ attendance and retention. Most of the school children said the programme has influenced them to be regular at school and even wish to complete their primary education in their respective schools. This has been presented in figure 4.1 and 4.2 and table 4.5. 







[bookmark: _Toc55506578]Figure 4.1 Influence of GSFP on Pupils' Attendance and Retention
Source: Field Survey, 2020
Pupils were asked about how the GSFP influences their school attendance and retention. As shown in figure 4.1, majority of the pupils representing 38(95%( said that they cannot stay in school if school feeding is not provided while minority representing 2(5%) said they can stay in school without the provision of school feeding. This means that most of the pupils may go hungry in school if school fails to provide school meals daily since majority of the pupils rely on school feeding. This arguably supports why majority of the pupils representing 39(97.5%) would always wish to be in a school implementing SFP. Consistently, 32(80%) of the respondents being the majority indicated that they cannot attend school without the provision of a school meal. The least of the pupils being 8(20%) showed that they do not depend on school meals to attend school. That is to say that these pupils get support from their parents and attend school base on their place of convenience and choice. 
[bookmark: _Toc55506579]Figure 4.2 Pupils’ General Views on the Impact of GSFP on Enrolment, Attendance and Retention
Source: Field Survey, 2020
From the above figure, all the pupils representing 40(100%) agreed that the running of SFP in their respective schools must be continued. This position might be logically explained by how GSFP has benefited them. The position that SFP must be continued was clear when 31(77.5%) of the pupils agreed that SFP improves enrolment, attendance and retention. 9(22.5%) was not in agreement to this. Nevertheless, majority of the pupils (82.5%) added that they want to certainly complete their primary education in their present schools. Pupils who were not sure about where to complete their primary education constituted 17.5% which formed the minority. 



[bookmark: _Toc55523809]Table 4.5  Pupils’ Attitudes towards School Attendance 
	Question 
	Frequency
	Percentage %

	Attend school early 
Yes
No
	
21
19
	
52.5
47.5

	Number of attendance in a week
1-2 days
3-4 days
5 days
	
2
14
24
	
5
35
60

	What would cause your absence in school
When I am sick
When school stops meals provision
When there is a heavy rainfall
When I fail to do class assignment
	
38
26
13
8
	
95
65
32.5
20

	Totals 
	40
	100


Source: Field Survey, 2020
The table above shows that majority of the pupils constituting 21(52.5%) go to school early whiles 19(47.5%) being the minority do not attend school early. Assuming school meals are served early in the morning, close to about half of the pupils would have been lost their opportunity of getting school meals a day.  More than half of the students representing 24(60%) were able to attend school 5 times in a week, followed by 14(35%) who were able to attend school usually between 3 and 4 days in a week, while the least of the pupils (5%) usually attend school between 1 and 2 days inn a week. When pupils were asked about what would cause them to absent themselves from school, 26(65%) indicated that hiatus in the provision of school meals would engender them no to attend school. However, majority of the pupils (95%) said sickness would hinder them from attending school whiles others (32.5%) said heavy rainfall would be the cause of their absenteeism. 
4.6 Responses of Classroom Teachers on the Impact of GSFP on Pupils’ Attendance
Responses from pupils have revealed that GSFP has a significant impact on pupils’ school attendance and retention. However, pupils’ responses would not be enough to serve as evidence on the topic of the thesis if no response is taken from classroom teachers since classroom teachers are one of the primary observers to witness the effectiveness of GSFP on Pupils’ attendance and retention and even academic performance. Therefore, classroom teachers’ responses on the impact of GSFP on pupils’ attendance were taken. 







[bookmark: _Toc55506580]
Figure 4.3 Classroom Teachers’ Responses on Pupils Attendance 
Source: Field Survey, 2020
In relation to pupils’ responses on attendance, classroom teachers consistently confirmed that GSFP enable pupils to attend school regularly as majority (85%) of the classroom teachers said GSFP is reason why pupils attend school regularly. In contrast, few of the classroom teachers (15%) do not see GSFP as a means of encouraging pupils to attend school regularly. 
[bookmark: _Toc55523810]Table 4.6 Classroom Teachers’ Responses on How GSFP Affects Pupils’ Stay in Classroom
	Question 
	Frequency
	Percentage %

	How GSFP  affects pupils’ stay in classroom  till closing time
	
	

	Significantly 
Indifferently 
	16
4
	80
20

	Total 
	20
	100


Source: Field Survey, 2020
According to table 4.6, majority of the classroom teachers (80%) said that the programme has significantly improved pupils’ tendency to stay in classroom till closing. 20 % of them were of the view that whether will or will not stay in class till closing time does not depend on provision of meals to school children. 
[bookmark: _Toc55527383]4.5 Pupils Enrolment before and after the Introduction of GSFP in the Selected Schools
Table 4.7 and 4.8 depicts the number of pupils enrolled before and after the implementation of the GSFP in the selected schools for the study. There was an increase in enrolment in two years after the implementation of the GSFP in each of the schools. More than half of the schools saw a significant increase in enrolment after the GSFP has been in operation for two years. This increase in enrolment showed a positive change of 31.46% across all the 10 schools. 
[bookmark: _Toc55523811]Table 4.7 Pupils Enrolment in a Year before the Introdution of GSFP
	Name of School
	Boys 
	Girls 
	Total 

	Senase Methodist A Primary 4-6
	47
	41
	88

	Biadan Methodist A 
	101
	94
	195

	Mpatapo M/A Primary 4-6
	17
	21
	38

	Berekum St. Monica’s
	-
	102
	102

	Kato Presbyterian School
	52
	62
	114

	Senease, RC Primary B
	43
	36
	79

	Biadan Methodist B
	40
	42
	82

	Yiadom Boakye Demonstration C
	51
	39
	90

	Berekum Madrasati Islamic 
	29
	25
	54

	Yiadom Boakye Demonstration A
	50
	49
	99

	Total 
	430
	511
	941


Source: Field Survey, 2020
[bookmark: _Toc55523812]Table 4.8 Pupils Enrolment in Two Years after the Introduction of GSFP
	Name of School
	Boys 
	Girls 
	Total 

	Senase Methodist A Primary 4-6
	63
	39
	102

	Biadan Methodist A 
	133
	115
	248

	Mpatapo M/A Primary 4-6
	27
	22
	49

	Berekum St. Monica’s
	-
	104
	104

	Kato Presbyterian School
	94
	109
	203

	Senease, RC Primary B
	65
	37
	102

	Biadan Methodist B
	56
	40
	96

	Yiadom Boakye Demonstration C
	55
	47
	102

	Berekum Madrasati Islamic 
	44
	46
	90

	Yiadom Boakye Demonstration A
	73
	68
	141

	Total 
	610
	627
	1237


Source: Field Survey, 2020
Table 4.7 and 4.8 have shown that the rate of change of enrolment among boys and girls was not the equal. The rate of change in enrolment among boys and girls was 41.86% and 22.70% respectively. This means that boys were more attracted to be enrolled in school than girls. However, this result was not enough to establish the confirmation that GSFP has led to upsurge in the enrolment of pupils since other possible factors (such as possible population growth, school fees relief, buoyant economy, capitation grant etc.) could lead to increase in enrolment. Additional views were solicited to assess whether the increase in enrolment is directly influenced by the implementation of the GSFP. 

[bookmark: _Toc55527384]4.6 Retention of Pupils between 2008/2009 and 2010/2011 Academic Year
Head teachers were asked about the number of pupils at the start and the end of 2008/2009 academic year of which none of the selected schools were beneficiaries of GSFP by then. Similarly, head teachers were asked to provide data on the number of pupils at the beginning and at the end of 2010/2011 academic year of which all the selected schools were beneficiaries of GSFP by then. This data was collected to ascertain the retention rate and dropout rate of pupils before (2008/2009) and after (2010/2011) the implementation of GSFP.
[bookmark: _Toc55523813]Table 4.9 Retention of Pupils during 2008/2009 Academic Year (before schools joined GSFP)
	School of School
	Number of Pupils at start of year 
	Number of Pupils at end of year 
	Number of dropout 
	Retention rate %

	Senase Methodist A Primary 4-6
	88
	79
	9
	89.78

	Biadan Methodist A 
	195
	140
	55
	71.79

	Mpatapo M/A Primary 4-6
	38
	37
	1
	97.37

	Berekum St. Monica’s
	102
	79
	23
	77.45

	Kato Presbyterian School
	114
	81
	33
	71.05

	Senease, RC Primary B
	79
	65
	14
	82.28

	Biadan Methodist B
	80
	71
	9
	88.75

	Yiadom Boakye Demonstration C
	90
	62
	28
	68.80

	Berekum Madrasati Islamic 
	54
	50
	4
	92.59

	Yiadom Boakye Demonstration A
	98
	62
	36
	63.27

	Total
	938
	726
	212
	77.40


Source: Field Survey, 2020

[bookmark: _Toc55523814]Table 4.10 Retention of Pupils during 2010/2011 Academic Year (after schools joined GSFP)
	School of School
	Number of Pupils at start of year 
	Number of Pupils at end of year 
	Number of dropout 
	Retention rate %

	Senase Methodist A Primary 4-6
	105
	104
	1
	99.05

	Biadan Methodist A 
	250
	248
	2
	99.20

	Mpatapo M/A Primary 4-6
	52
	52
	0
	100

	Berekum St. Monica’s
	104
	99
	5
	95.19

	Kato Presbyterian School
	205
	203
	2
	99.02

	Senease, RC Primary B
	100
	97
	3
	97.00

	Biadan Methodist B
	107
	105
	2
	98.13

	Yiadom Boakye Demonstration C
	94
	94
	0
	100

	Berekum Madrasati Islamic 
	102
	99
	3
	97.06

	Yiadom Boakye Demonstration A
	142
	138
	4
	97.18

	Total 
	1261
	1239
	22
	98./26


Source: Field Survey, 2020
According to table 4.9, the total number of pupils in the ten selected schools at the beginning of the 2008/2009 academic year in which none of the schools had joined GSFP was 938. This value declined by a significant figure of 212 at the end of the academic year thereby, decreasing the total number of pupils to 726. In consequence, the dropout rate was at a significant rate of 22.60% as against the retention rare which shrank to 77.40%. However, as shown in table 4.10, the implementation of the GSFP in all the schools during the 2010/2011 academic year saw a considerable improvement in retention with a rate of 98.26% as against a dropout rate of 1.74%. In comparing table 4.9 and 4.10, it is clear that school dropout rate was reduced by 20.86% at the end of the 2010/2011 academic year and this similarly spurred a growth rate of 20.86% in retention between 2008/2009 and 2010/2011 academic year. A pictorial representation of retention and dropout rate of the 2008/2009 and 2010/2011 academic year has been demonstrated in figure 4.4 and 4.5 respectively. 

[bookmark: _Toc55506581]




Figure 4.4 Retention and Dropout Rate before the Implementation of GSFP (2008)2009)
Source: Field Survey, 2020
[bookmark: _Toc55506582]Figure 4.5 Retention and Dropout Rate after the Implementation of GSFP (2010)2011)Source: Field Survey, 2020
[bookmark: _Toc55527385]4.7 Description of the Success of GSFP on Enrolment 
4.7.1 Views of Head Teachers, MIC and Municipal Education Director on School Enrolment 
Head Teachers were asked to freely express their views on present state of pupils’ enrolment in relation to the implementation of the GSFP. Even though quantitative responses from head teachers indicated that the introduction of GSFP has increased pupils’ enrolment tremendously as compared to the period before the implementation of the programme, it was in their best interest to qualitatively express how the programme has contributed to the current state of pupils’ enrolment. The head teachers quoted that:
Head Teacher 1:” there was a slow growth rate in students’ enrolment before the introduction of school feeding programme in our school but now students enrolment is growing exponentially. “
Head teacher 2: ‘it seems every month parents get their wards enrolled in my school. My belief is that if the GSFP is cancelled the enrolment of school children will still go up but not as the programme being in operation.”
Head teacher 4: “even though I’m not sure every Ghanaian child has been enrolled in school, the current state of enrolment as far as the school feeding programme is concerned is appreciable’’
A member of Municipal Implementation Committee supported the view that GSFP has stimulated a significant improvement in school enrolment in the municipality. He said that “over 5000 students are currently benefiting from the programme in the Municipality and believed that 15% of the children would be dropout if the programme is withdrawn.”
The Municipal Education Director noted that the implementation of the GSFP explains why the enrolment in beneficiary schools increases faster than the enrolment in non-beneficiary schools. In a quotation, he stated that “the programme has much extent realised its primary objectives because the number of school children admitted in every beginning of the academic year in beneficiary schools are relatively greater than children admitted in non-beneficiary schools.”
Additional quotations expressed by head teachers are:
 Head teacher 3: “for the past five years enrolment rete has been doubled and I would like the government to invest more money in the programme in order to realise the full benefit of the programme.”
Teacher 5: “I would say that the programme is a good policy but the programme is not running well in our school and this has affected enrolment.”
Teacher 6: “I don’t think the increase of school enrolment in my school is solely as a result of the school feeding programme. Population growth is also a factor of the rise in enrolment.”
Teacher 7: “almost all the empty seats in the classrooms have been occupied by students since the school started the SFP.” 
Teacher 8: “it seems boys are benefiting from the programme than girls because the rate at which enrolment of boys increase is much bigger than that of the girls. In all, the programme is helping the government to achieve education for all since enrolment of late keeps increasing in every academic year.” 
This response shares a close consistency with the results revealed in table 4.7 as the rate of change in enrolment among boys and girls was 41.86% and 22.70% respectively. Another head teacher also shared his thought on school enrolment this way: He said that most of the beneficiaries in the school at the moment were enrolled in the school as a result of the feeding programme. 
“Enrolment was on the rise even before the programme started enrolments gradually declines especially getting to the end of every academic period. The phenomenon was changed when school feeding programme began.” (Head teacher 9)
Head teacher 10; “there are children who have still not been enrolled. I think the school feeding is only attracting students to come to the school but not retaining students in classroom to learn.”


4.7.2 Responses of SIC on School Enrolment
Some members of SIC also shared their thought on the extent to which the programme has achieved its primary objectives. Despite the divergent views expressed by these respondents, a considerable number of them clearly stated that the programme has acted as an incentive package to stimulate a rapid growth in school enrolment. The following are some of the views expressed by the members of SIC.
One of the SIC reported that “school feeding programme has immensely contributed to students’ enrolment. In one of our committee meetings, we discussed that if enrolment rate increases by 10% next year, we will refer some of the students to other beneficiary schools because there wouldn’t be enough seats to accommodate more students.”
Another member of SIC said that “the programme has improved enrolment rate especially in the rural areas. “ 
[bookmark: _Toc55527386]4.8 The Impact of GSFP on Pupils’ Attendance
4.8.1 Views of Head Teachers on Pupils Attendance
As discussed already, the envisaged gains of the GSFP was not to increase enrolment alone but also to improve pupils’ attendance and retention. Head teachers were asked to give account on the success of GSFP on attendance since its inception. Responses of head teachers appeared that pupils’ attendance to school has improved in most the beneficiary schools. Some the teachers explained that:
‘”Within one academic term, the full attendance expected by a student to come to school is 60 days but none of the student was able to attend school for 40 days when school feeding was not introduced in the school. For now, the least number of attendances of a student within academic term is 50 days.’”
‘”….a classroom teacher reported to me that whenever school fails to offer meals, students’ rate of attendance tend to decline sharply the next day. Since then, I’m convinced that school feeding programme is helping students to attend school’’
4.8.2 Views of SIC Members on Pupils Attendance 
Some members of the School Implementation Committee were of the view that GSFP was one of the laudable policies that has been able to deal with the issue of absenteeism among school children. Responses also acknowledged that even though attendance rate of pupils was high, lateness was a common practice among most of the students. Getting the words of respondents clearly, these are what the respondents said:
“After Government of Ghana had done with implementation of the FCUBE initiative, rate of   enrolment and attendance were not all that massive as compared to the rate of enrolment and attendance following the introduction of Ghana school feeding programme.” (SIC member 1)
“More than 95% of students attend school every school day simply because our school provides the best menu for school children. Lateness was a common canker hampering teaching and learning process. Above all, I think school feeding is contributing a lot to regular attendance of students.” (SIC member 4)
This submission is a true reflection of the data gathered from pupils on attendance rate. About 95% of the pupils were able to attend school between 3-5 days in a week. 
Another member of SIC responded that “unlike the previous days, pupil now come to school regularly because they also see the school as place of free lunch. Therefore, absenteeism which was very high in the past has now been reduced drastically.” (SIC member 6)
“I didn’t realise any impact of school feeding programme on Pupils attendance until our school suspended the programme for about a week. Pupils’ attendance was poor and that was the worse attendance rate the school ever recorded. Attendance rate gradually increased after the resumption of the programme.” (SIC member 5)
This means that a lot of the pupils would not get food to eat and partake in their academic activities if they had come to school during the time school suspended the programme. The best alternative means pupils had was to stay in the house and help their guardians in order to get their daily bread. This could possibly be the reason why attendance was not abysmal during the time the programme was suspended. Another SIC member also explained that:
There is a direct link between school feeding programme and attendance of students because at first, there school used to provide school meals to students during second break and this propelled some of the students especially those from poor homes to come to school late in sense that they can’t cope with hunger early in the morning and so they have to hustle and get something to eat before they come to school.  This outcome informed the decision of the School Implementation Committee members to change the serving of meals time from afternoon to morning. 
4.8.3 Views of Municipal Education Director and a Member of MIC on Pupils Attendance 
Berekum Municipal Education Director and a Municipal Implementation Committee member were asked if provision of schools meals to pupils have any effect on pupils’ attendance. Responses from them revealed that the programme has contributed a significant impact on the attendance of students from poor homes than students from rich homes. This implies that the effectiveness of the school feeding could be realised when school children under less privileged are targeted.
The Municipal Education Director quoted that “it is rarely to see that children from poor families stay at home during school days without giving genuine reasons. This is because parents of these children send their wards to school in order to relief them from the burden of feeding their wards.”
I was recently informed that the Saturday classes held in one of the public schools is no more effect due to the fact that  most of the school children enrolled in that  school complain of hunger since a lot of them are from poor backgrounds.  (Municipal Implementation Committee member)
The reason for the ineffectiveness of the Saturday classes could be that the programme only provides hot meals to school children during school days with the exclusion of weekends (Saturdays and Sundays). 
[bookmark: _Toc55527387]4.9 What GSFP Has to Do with Pupils” Retention
4.9.1 Views of Head Teachers on Pupils’ Retention
Head teachers revealed that GSFP has not only increased pupil’s enrolment and attendance but has also been able to retained pupils in school for the enhancement of teaching and learning. Reduction of truancy and school dropout has been induced by the introduction of GSFP. In the words of the heads teachers, they said that:
“Before the introduction of the school feeding programme, most of the school children would have to go home to find food to eat whenever it is break time but not all the children returned to school to complete school activities. This story changed for better after school feeding has been introduced.”(Head Teacher 2)
“I wish the programme would be extended to JHS (Junior High School) so that students who suffer from hunger have a lively stay in school.”(Head teacher 4)
Apart from one student who was transferred to another school because of relocation of residence, my school never record any dropout during last year.” (Head teacher 1)
“Some parents neither give money or food to their children, so whenever the children come to school and they are served with school meals, they feel like being in school all the time.” (Head teacher 3)
This corroborates with why most of the classroom teachers think that GSFP has significantly influenced students to stay in classroom till closing.
4.9.2 Views of SIC Members on Pupils’ Retention
According to the views of SIC members, there has been several factors that reversing the progress of pupils retention. Although these category of respondents acknowledge that GSFP is one of the factors that is contributing improvement in pupils’ retention\, parents continue to be burdened with getting exercise books and uniform for their wards. Thereby, students whose parents cannot afford these school materials eventually withdraw their wards from school. Further responses revealed that poor facilities and school infrastructural deficit were among the key areas militating the progress of pupils’ enrolment because these were not making the school environment conducive and therefore students. Nevertheless, a respondent (SIC member 2) made it clear that “because the programme was designed to target school children from poor communities, the school meals interest such children to remain in school till completion of school.”
4.9.3 Views of Municipal Education Director and MIC Member on Pupils’ Retention
Respondents disclosed that the GSFP is giving hopes to parents based on the reason that parents believe that their wards can complete school peacefully since school children are no longer confronting hunger in school. The Municipal Education Director pointed out that:
“Even if students would quit school for any special reasons, the programme induce them to get back to school or be enrolled in another beneficiary schools. This is because parents feel that only beneficiary schools would help their wards to complete school peacefully without any hunger.”   
The MIC member also revealed that:
“The data in my office shows that retention of students has increased by 33% for the past five years and this is as a result of government policies such as School feeding programme.”
[bookmark: _Toc55527388]4.10 Benefits of GSFP
The notion of the GSFP was not only to reduce hunger among school children but also as a strategy to eradicate poverty among households. It was anticipated that when school children are fed, the burden of parents to pay for their wards’ school feeding fee would be reduced and this would go a long way to alleviate the incidence of extreme poverty among parents. Respondents (parents) were asked about how the programme has benefited them and their wards. The figure below displays the responses given by parents on the benefits of GSFP. 
[bookmark: _Toc55506583]






Figure 4.6 Parents’ Responses on the Gains of GSFP
Source: Field Survey, 2020

According to figure 4.6, the data revealed that more than half (60%) of the parents’ decision to enrol their child in school is motivated by GSFP whiles 40% of the parents indicated that GSFP does not actually motivate them to enrol their children in school. Even though majority (90%) of the parents showed that their child benefits from GSFP, a good number of parents (30%) indicated their wish to enrol their children in non-beneficiary school. Majority (70%) of the parents who indicated that they do not wish to enrol their children in non-beneficiary schools may be attributable to the benefits of GSFP. In order to be sure if parents and their wards have actually benefited from GSFP, parents were asked to express how the programme has been advantageous to them and their wards. The following are some of the responses given by parents.
“Yes, the programme is a good initiative because I do not spend a lot of money in buying food for my two daughters. But sometimes they (daughters) come home and take additional money from me when the school doesn’t cook to feed them” (Parent 5)
Money is not all that in the system but I think the programme is in a way supporting parents financially as parents could save the money that would have been given to children to spend in school.” ” (Parent 1)
“Nowadays, my son comes home happily because I withdrew him from non-beneficiary school and enrolled him in a beneficiary school.” ” (Parent 4)
“I thought the foods provided to school children were not nourishing so I warned my children not to eat meals provided by school. My mind changed until I tasted some of the food that was brought to home by one of my children.” ” (Parent 7)
I’m not happy about the quantity and one type of meals given to school children. At least, the school should consider a balanced diet of the food” (Parent 8)
“Even if I don’t have money for my son to take to school, he (son) goes to school because he knows that he would be given food in school.” ” (Parent 3)
[bookmark: _Toc55523815]Table 4.11 Parents’ Level of Satisfaction on GSFP
	Variable 
	Frequency
	Percentage %

	Satisfaction level of GSFP
Very unsatisfactory
Unsatisfactory
Satisfactory 
Very satisfactory 
	
0
2
2
6
	
0
20
20
60

	Continuation of GSFP
Yes 
No 
	
8
2
	
80
20

	Total 
	10
	100


Source: Field Survey, 2020
When parents were asked to describe their level of satisfaction on GSFP, only few (20%) of them seemed not to be satisfied with the operation of the programme whiles majority (80%) of them were happy about the programme as they described the programme to be satisfactory. However, a significant number (60% of them emphasized that the programme is very satisfactory. Since majority of the parents were satisfied with the programme, it was also logical when the same majority (80%) agreed with the continuation of GSFP. In explaining why the programme should continue, the respondents said that:
	“The programme has helped parents to enrol their children in school.” (Parent 1)
“School feeding supports children who are from poor family and if it (the programme) is abrogated, such children cannot attend school happily.”(Parent 3)
“I cannot afford to lose this good initiative because it cares for the needy.” (Parent 4)
“At least if nothing at all, the programme has created employment for people and this can reduce unemployment rate in the country.” (Parent 2)
On the contrary, 20% of the parents were not in agreement with the continuation of the programme and they explained that:
“Because government is feeding school children freely, poor parents are giving birth indiscriminately and children of these parents suffer when come home without any hope of getting food” (Parent 7)
“Why should the government continue with this programme as it is producing health problems to our children?” (Parent 9)
4.10.1 Benefits of GSFP from the Perspective of School Cooks
In order to discuss the benefits of GSFP from a broader perspective, views were solicited from the school cooks as well. According to the school cooks, GSFP has facilitated the promotion of home-grown food production and consumption thereby, improving the income levels of farmers. The cooks further explained that the programme has engaged caterers to provide meals to pupils and this has necessitated for the recruitment of many cooks to assist the caterers thereby reducing unemployment rate in the country. Regarding how the programme has significantly affected pupils, the cooks noted that the programme has enabled pupils to regularly attend school especially pupils who wished to quit school as a result of hunger. 
[bookmark: _Toc55527389]4.11 GSFP and Pupils’ Participation in Learning
With respect to pupils’ participation in school activities, majority (87.5%) of the pupils participate in school activities after eating school meals whiles minority (125%) of pupils do not participates in school activities after eating school meals. On the issue of learning, 90% of the pupils believed that their schools encourage learning. The remaining 10% had a contrary view that their school do not encourage learning. In finding out the most condition that encourages student to learn, majority (42.5%) of the pupils revealed that school meal is the most condition that encourages learning. Others (35%) believe that teachers mostly encourage pupils to learn whiles few (22.5%) of the pupils think that learning is mostly encouraged by friends. However, school library was not recognised by any of the pupils as the most condition that encourages learning. 
[bookmark: _Toc55523816]Table 4.12 GSFP and Pupils’ Participation in Learning
	Variable 
	Frequency
	Percentage %

	Participates in school activities after eating school meal
Yes 
No 
	
35
5
	
87.5
12.5

	My school encourages learning
Yes 
No 
	
36
4
	
90
10

	The most condition that encourage learning 
School meals
Friends 
Teachers 
School library 
	
17
9
14
0
	
42.5
22.5
35
0.00

	Totals 
	40
	100


Source: Field Survey, 2020


[bookmark: _Toc55527390]4.12 GSFP and Academic Performance 
From the perspective of classroom teachers, majority (80%) confirmed that pupils actively participate in class activities after eating school meals whiles 20% of the classroom teachers indicated a contrasted view. In response to how GSFP has affected academic performance, 80% of the respondents believe that the programme has significant effect on pupils’ academic performance whiles the rest of the 20% believe that the programme has indifferent effect on pupils’ academic performance. In comparing the academic performance between the period before and after the implementation of the GSFP, a weak number (20%) of the respondents indicated that academic performance was above average before the implementation of the programme and about 80% indicated that performance after the implementation of the programme was above average. That is, academic performance has turned out to be good and very good after the programme was implemented. Table 4.13 and figure 4.7 summarise the effect of GSFP on Pupils’ academic performance.

[bookmark: _Toc55523817]Table 4.13 GSFP and Academic Performance 
	Variable 
	Frequency
	Percentage %

	Pupils actively partake class activities after being fed
Yes 
No
	
8
2
	
80
20

	 GSFP affects academic performance 
Significantly 
Indifferently 
	
8
2
	
80
20

	Academic performance before GSFP
Below average
Average 
Good 
Very good
	
0
5
3
2
	
0.0
50
30
20

	Academic performance after GSFP
Below average
Average 
Good 
Very good
	
0
2
6
2
	
0.0
20
60
20

	Totals 
	10
	100


Source: Field Survey, 2020
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Figure 4.7 Pupils Academic Performance during before and after the Implementation of GSFP
Source: Field Survey, 2020
[bookmark: _Toc55527391]4.13 Challenges Militating against the Success of the GSFP
The second primary objective of this present study was to identify any challenges that could undermine the success and sustainability of the school feeding programme. Despite the achievements being chalked up by the programme, data gathered from this study shows that the GSFP has been bedevilled by seemingly intractable challenges. Among the major challenges revealed by respondents were ineffectiveness of monitoring and evaluation, delay of disbursement of funds, poor kitchen facilities and canteens, lack of budgeted funds to meet the feeding fee of newly enrolled students, failure to patronise the required percentage of locally produced foodstuffs, deficit of classroom infrastructure, political partisanship, communication gap among the technical ministries and inadequate disbursement of funds. Category of respondents who identified these challenges were Municipal Education Director, Member of MIC, Members of SIC, Head teachers and School cook. These category of respondents constituted 32 out of the 102 of the total respondents. 
[bookmark: _Toc55506585]Figure 4.8 Challenges Hampering the Success of GSFP
Source: Field Survey, 2020
According to the figure above, majority (22%) of the respondents complained that GSFP has been hampered by delay of disbursement of funds to the municipal assemblies. Respondents explained further that the incidence of delay in releasing funds to the School Feeding Secretariat has accounted for delay in payments to caterers and consequently, some of the caterers tend to compromise the quality and quantity of meals served to school children. A good number (16%) of respondents said that even if when the funds are released, the money is not enough to ensure effective operation of the school feeding programme and for this reason, the deworming exercise of the programme that ensures improvement in the health of the pupils has not been effectively practised. On the issue of school kitchen facilities and canteen, a significant number of (16%) respondents lamented that the programmed has failed to provide a well-furnished kitchen facilities for school cooks to prepare food for the pupils. Respondents further revealed that whenever there is a downpour, food preparation becomes unbearable for them and even if food is prepared, pupils do not get appropriate canteen to enjoy their meals. Not only poor kitchen facilities alone, 13% of the respondents added that the programme has led to increase in pupils’ enrolment but pupils have been overcrowded in classrooms due to classroom infrastructural deficit. 
9% of the respondent pointed out that the programme does not have any budget for newly enrolled pupils. That is, the school feeding funds remain unchanged whenever pupils enrolment increase and this result in the reduction of the quantity if meals provided to school children/.  Political partisanship also emerged as a challenge as 9% of the respondents revealed that contracts awarded to caterers are based on political affiliations and cronies. Thus, the quality of engaging qualified caterers has been compromised. Due to this, most of the caterers have gained political powers to handle the programme in accordance with their interest.  9% of the respondents revealed that caterers have not been purchasing the required number of locally produced foodstuffs to boost home grown food production and consumption. As a result, farmers have been discouraged for producing local foodstuffs on large scale/.
Ineffective monitoring and evaluation and communication gap among technical ministries of the programme were seen as uncommon challenges as few (6%) of the respondents disclosed that officials of GSFP do not make regular visits to beneficiary schools to monitor and evaluate the implementation of the programme. Flow of information pertaining to GSFP among MoH, MOFA, and MoE was very poor.



[bookmark: _Toc55527392]4.14 Strategies to Address the Challenges Facing GSFP
The last primary objective stated in this present study was to solicit views from respondents on the strategies to ensure effective implementation of the GSFP. Respondents suggested that the government should ensure regular and adequate release of funds to the municipal secretariat of the GSFP to enable them to pay caterers on time. The cost per plate of meals provided to pupils should be increased to enable caterers to provide enough and quality meals for school children. However, respondents stated that this possible if the government provides a secured and complete kitchen to for beneficiary schools. Beneficiary schools who lack proper canteen should be provided one to enable pupils to have hygienic place to consume their meals. Another suggestion informs that appointment of government officials to run the programme should be based on merits rather than political cronies. Apart from this respondents shared that government should make devices and other resources that will enhance effective supervision available to the monitoring and evaluation team. To tackle the problem of overcrowded classrooms, respondents suggested that beneficiary schools should be supported by the municipal assemblies to build additional classroom unit blocks to reduce the pressure of pupils being fully packed in small rooms. Also, there programme should be extended to other non-beneficiary schools so the excess of students in beneficiary schools can be referred to such schools. In order to encourage regularities, respondents recommended that anyone whose conduct undermines the objectives of the programme should be sanctioned without the involvement of political favouritism. 
Regarding the issue of ensuring continuous improvement in pupil’s attendance and retention, respondents (pupils) believed that increasing the quantity of school meals should be the first consideration. Table 4/.14 summarises the suggestions of pupils to deal with the improvement of school attendance and retention.

[bookmark: _Toc55523818]Table 4.14 suggestions to Improve Pupils Attendance and Retention
	Suggestions 
	Frequency 
	Percentage%

	Encouraging teachers’ punctuality 
	3
	7.5

	Increasing the quantity of meals
	28
	70

	Improving school facilities 
	9
	22.5


Source: Field Survey, 2020
From the above table, majority (70%) of the pupils believed that increasing the quantity of school meals will bring about improvement in pupils attendance and retention whiles a good number (22.5%) of the pupils think that attendance and retention can be improved by improving school facilities. Minority (7.5%) noted that teachers’ punctuality was challenging and so teachers should be encouraged to be punctual. 



[bookmark: _Toc55527393]CHAPTER FIVE
[bookmark: _Toc55527394]DISCUSSION OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 
[bookmark: _Toc55527395]5.0 Introduction 
This chapter focuses on extracting the key findings revealed in the previous chapter and relating these findings to a supportive literature for the progression of relevant discussion logical inferences and concussions were drawn from the discussions and based on the outcome, recommendations were made.
[bookmark: _Toc55527396]5.1 Discussions of Key Findings
In order address the questions in this present study, emphasis was placed on the key findings relative to the objectives of the study. These key findings include:
· Meals provided to pupils in beneficiary schools
· The impact of GSFP on enrolment, attendance and retention
· The benefits of GSFP
· GSFP and pupils’ participation in academic activities
· GSFP and Pupils’ academic performance
· Challenges affecting GSFP negatively
· Suggestions to address the challenges of GSFP.
Category of respondents who provided the primary data to enable discussions of the above key findings were pupils, members of SIC, a member of MIC, municipal education director, parents and cooks. 


[bookmark: _Toc55527397]5.2 Meals Provided to Pupils in Beneficiary Schools
Based on the conceptual framework of the GSFP, one of the secondary objectives of the programme is to improve the health status of pupils. This is achieved by providing children in the targeted basic primary schools and kindergartens in the deprived settlements with one hot and nutritious meal per day with the use of crops locally produced in the country. Even though the policy does not specify any menu to be prepared to pupils in beneficiary schools, the focal point was to provide meals fortified with essential food nutrients which have the potential to deal with malnutrition among school children. Findings from this study show that foods provided to pupils in the beneficiary schools at each school day constitute a balance diet. By implication, malnutrition among the beneficiary school children were as well addressed. Similar findings was revealed in the study of Mahama (2018), which shows that children under GSFP were being fed with foods enriched in all the fundamental food nutrients. 
Notwithstanding the meals being nutritionally balanced, it was also relevant to know how pupils respond to the meals being provided to them because it is the precondition to evaluate the impact of school feeding programme on pupils’ enrollment, attendance and retention. The study reveals that about 70% and 20% of the pupils enjoy meals being served to them at all time and sometimes respectively. This implies that meals provided were in right preferences of pupils taste and the meals were enough to the satisfaction of pupils. This was not also different from the results found in the study conducted by Mahama (2018), which emphasized that the meals offered to their girls at beneficiary schools are preferred over what is prepared at home. By justification, majority (80%) of the school cooks in this present study indicated that the turnout of pupils to be served with school meals is appreciable. In addition to this, the feeding cost per plate has been raised from GH₡1 to GH₡ 1.50 pesewas between 2018 and 2020. With this 50% increment of feeding grant, caterers are able to provide foods that are sufficient in quantity and rich in quality to beneficiary children for a high level of satisfaction. In contrast, Oduro and Adwoa, (2014)   found out that school children who were not pleased with foods served to them was based on the fact that the meals were not nutritious  and sufficient sustain them till closing and even the meals provided to each pupil per day was GH₡0.40 which was not enough to prepare rich and enough food 
With the provision of nutritionally balanced meals to these high turnout of pupils during feeding time, it can be confirmed that the intervention is addressing malnutrition among school children. With this reason, Kamaludeen (2014) maintained that SFP is remedy to treat malnutrition among school children. 
All (100%) of the pupils said that meals are provided once in each school day and about 70% of the selected schools for the study provide meals during the afternoon.  Reading from this fact, it can be inferred that most of the beneficiary children who come to school without money or being fed in the home may have to cope with hunger until lunch time. Mohammed and Sakara, (2014) therefore, recommend that though the one hot meal per school days is significant, pupils should be additionally offered snacks to enable children to survive in class especially children from poor homes. 
[bookmark: _Toc55527398]5.3 The Impact of GSFP on Enrolment, Attendance and Retention
5.3.1The Impact of GSFP on Pupils’ Enrolment
A significant number of respondents from each of the categories assented that school feeding programme has led to a tremendous upsurge in pupils’ enrolment. Lambers (2009) recognized school meals as recovery intervention for increasing enrolment, attendance and retention rates. The veracity of this findings can be affirmed as about 31(77.5%) of the pupils agreed that GSFP improves enrolment, attendance and retention. Findings reveal that there was an increase in enrolment in two years after the implementation of the GSFP in each of the schools with a positive change of 31.46% in enrolment. 
The rate of change in enrolment among boys and girls was 41.86% and 22.70% respectively. It is clearly to state that a lot of the boys were taken advantageous of the intervention than the girls. Nevertheless, the rate of change of enrolment was very significant to meet the second primary objectives of the programme. Head Teachers were asked to subjectively express their views on present state of pupils’ enrolment in relation to the implementation of the GSFP. Responses indicated that there was a slow growth rate in pupils’ enrolment before the implementation of the programme and this may be propelled by the natural increase in population growth rate. However, enrolment rate began to increase exponentially after the implementation of the GSFP because parents were stimulated to enrol their children in beneficiary schools occurring in every month. This corroborates with a study conducted by Kamaludeen (2014) who discovered that school enrolment rate after the implementation of the GSFP was higher than before the introduction of the programme. In the same study, majority of the teachers (76.7%) agreed that GSFP has increased enrolment. 
A member of Municipal Implementation Committee endorsed the above facts that GSFP has spur a significant improvement in school enrolment in the Berekum East Municipality. The committee member pointed out that the initiative is sustaining over 5000 pupils in the municipality and that dropout rate would be increased by 15% if the programme is cancelled. This implies that the programme is supporting a lot of parents especially those who are facing extreme financial burdens. 
The Municipal Education Director noted that the implementation of the GSFP has created a wide gap between beneficiary schools and non-beneficiary schools in terms of enrollment. The enrolment in beneficiary schools increases faster than the enrolment in non-beneficiary schools due to the implementation of school feeding in beneficiary schools. Some members of SIC reported that the rate of enrolment will influence school decisions to refer some of the pupils to other schools. It can be inferred from this fact that there has been pressure on school facilities due to congestion of pupils in classroom and therefore, some students need to be referred to ease congestion. 
5.3.2 The Impact of GSFP on Pupils’ Attendance
Regarding pupils’ attendance, 32(80%) of the pupils indicated that they cannot attend school without the provision of school meal. This means that GSFP has been serving as a driving force for many pupils to attend school. About 95% of the pupils were able attend school on an average of 4 days in a week. This shows that regular attendance was very impressive. Majority) 85%) of classroom teachers complementary responded that GSFP enable pupils to attend school regularly. Majority of the pupils representing 95% and 65% said that sickness and absence of provision of school meals would discourage pupils from attending school respectively. Pupils had genuine reasons for their absenteeism because people usually do not feel comfortable to participate in an activity when hunger and sickness plague them. 
In the study by Oduro and Adwoa (2014), about half of parents revealed that GSFP motivates their children to attend school regularly without returning to their homes with complaint of hunger. On the contrary, results showed that pupils are discouraged to attend school because they do not eat food from the house or get money for breakfast and moreover, meals served in the school are provided only in the afternoon. Even though pupils’ attendance in this present study was not adversely affected by the provision of school meals in the afternoon time (late provision of meals), close to half (47.5%) were not school attending early.  It may be argued that pupils spend some of the school hours in the homes and communities to search for food to eat before thy come to school. This is culminated in lateness and subsequently contact hours are affected. The long effect of this would be poor academic performance. 
Despite the lateness, pupils’ attendance was very significant to meet educational objectives as one head master expressed that the entire number to days to attend school within a term is usually 60 days but before the implementation the programme, the most number of days students could attend school within the term was 40. After the implementation of the programme, students are able to at least attend school for 50 days with a term. From the foregoing discussion, it can be seen that the programme has been able to reduced absenteeism and truancy among school children. In line with this study, 89.2% of head teachers in another study argued that GSFP has led to an improvement in pupils’ attendance. It was also believed that any record of absenteeism could mean limited access to daily school meals since most of the pupils come to school because of school meals (Mahama, 2018).
5.3.3 The Impact of GSFP on Pupils’ Retention
With respect to the impact of GSFP on pupils’ retention, the findings show that pupils do not attend school for sake of only school meals but also to be retained to achieve their educational outcomes. Lending credence to this, 80% of the classroom teachers indicated that the programme has significantly affected pupils to stay in class till closing. A head teacher from one of the selected schools explained that before the programme was introduced, pupils had to go home and find something to eat during break time but not all pupils would come back to school to complete their remaining lessons. The underlying reasons could be that students become exhausted after walking a long distance to their homes and this could make them feel indolent to return to school. The head teacher finalized that this unfortunate phenomenon became uncommon after the implementation of the programme. The findings was not different from a study by Konzabre (2018) as the findings revealed that absence or presence of school meal has a direct relationship with retention. In the same study one headmistress added that when her school had not introduced GSFP, most of the children had to run to their respective homes to get food during classes’ hours and this was impeding teaching and learning.  This implies that the programme has been able to address hunger among children in schools thereby, making school children comfortable to study in school at all time and this goes a long way to improve pupils’ retention. For this reason, majority of the pupils representing 38(95 %( said that they cannot stay in school if school feeding is not provided.
The present findings also show that 82.5% of the pupils want to complete their primary education in their present schools. This is consistent with the findings of Kamaludeen (2014) who found out that 90.0% of the pupils remained in school till closing time and 96.7% of the pupils were certain of completing primary education in the same school.
Before the introduction of GSFP (2008/2009 academic year), dropout and retention rate for the entire schools stood at 22.60% and 77.40% respectively. For reasons of school dropout, it can be quickly posited that poor academic performance, misconduct and high schooling cost such as feeding cost and school fees were some of the major factors leading this high dropout rate (22.60%). However, the veracity of this study is that only half (50%) of the respondents could indicate that academic performance scale was between good and very good when the schools had not joined GSFP. Academic performance stood up after the introduction of GSFP and in effect, dropout rate was reduced by 20.86% and retention rate scaled up from 77.40% to 98.26% in the 2010/2011 academic year. In a related study, Konzabre (2018) had similar findings which revealed that dropout and retention rate were respectively 6.98% and 93.02% r in the 2010/ 2011 academic year (before schools joined GSFP). However, the introduction of school feeding programme in the 2012/ 2013 academic year stimulated a marginal reduction of 6.28% of school dropout rate as compared to the reduction of a dropout rate of 20.86% found in this present study. The present study justifies that GSFP has contributed a significant reduction of school dropout as evidenced in the study of Salifu et al (2018), who discovered that SFP has increased retention of children in the beneficiary schools with a considerable reduction in pupils’ absenteeism, lateness, truancy and school dropout.
[bookmark: _Toc55527399]5.4 The Benefits of GSFP
According to literature, the benefits of GSFP cannot be overemphasized. In this study about 60% of parents indicated that GSFP motivates them to enroll their wards in school. For this reason, about 70% of parents indicated that they do not wish their wards to be enrolled in non-beneficiary schools and 90% of the parents also indicated that their wards benefit from GSFP. This implies that majority of the parents were in support of the programme as about 80% of the parents were satisfied with the operation of the intervention and wished the intervention to continue forever. As a motivational factor, Lawson (2012) maintained that the benefit of SFP is to serves as an incentive for children to attend school on a regular basis.
Findings also reveal that the intervention has minimized the extreme financial burdens of parents as the burden of parents to bear the feeding cost of their wards has been relieved. By implication, the socio economic problem such as poverty rate has been reduction through the introduction of this initiative. 
On the issue of hunger, cooks noted that the programme has enabled pupils to regularly attend school especially pupils who wished to quit school as a result of hunger. In terms of health benefits, respondents expressed that the food was nourishing enough to address health problems. Similar benefits were identified by Lawson (2012), who said that SFP is a powerful intervention for gaining multiple sets of benefits in areas such as, poverty reduction, nutrition and health, and agricultural development, education, gender equality, and food security. Despite the aforementioned benefits, one of the respondents interrogated why the programme is producing a health problems. However, the specific health problems were not pinpointed.
The programme was also found to be a means of reducing unemployment rated as respondents showed that the programme has employed a lot of cooks to assist the caterers. 
[bookmark: _Toc55527400]5.5 GSFP and Pupils’ Participation in Academic Activities
The relevance of improving attendance and retention through the introduction of school feeding programme is premised on getting pupils to participate in school activities. In the light of this, it was relevant to know if provision of school meals actually get pupils involved in academic activities. In this study, about 87.5% of the pupils participate in school activities after eating school meals. 90% of the pupils said that their schools encourage learning. In the quest to know the most school condition that stiffens the desire of pupils to learn, the findings revealed that pupils are mostly encouraged by school meals to learn. This shows that school feeding has a significant effect on pupils’ participation in school activities. None of the pupils indicated that library encourages them to learn. Presence of teachers was the secondary condition that encouraged pupils to learn.  Mahama (2018) posits that good relationship among teachers and pupils enhances learning and motivates pupils to attend school regularly. In a different view, Odame (2014) postulates that improved attendance as a result of SFP enable pupil to participate in academic activities such as class assignments and exercises. 
[bookmark: _Toc55527401]5.6 GSFP and Pupils’ Academic Performance
Active participation of academic activities is one of the bases for improving pupils’ academic performance. In this study, 80% of the classroom teachers confirmed that pupils actively participate in class activities after eating school meals. This implies that meals served to pupils were sufficient in energy giving nutrients that keep most of the pupils’ active in class, 80% of the classroom teachers were convinced that the programme has significantly affected pupils’ academic performance. This majority indicated that the implementation of the GSFP has been able to put pupils’ academic performance above average as it was not the case before the implementation of the programme. This fact is substantiated by findings of Kamaludeen (2014) who discovered that majority (70%) of the respondents agreed with the claim that provision of meals has had a significant effect on the academic performance of pupils and the GSFP has progressed the academic performance of pupils  them from good and very Good scores to excellent scores.  Del Rosso (1999) as cited in of Kamaludeen (2014) provides empirical proof that children who do not suffer from nutrient deficiencies are more likely to academically perform better than children who suffer from nutrient deficiencies. 
Even though more than half (60) of the classroom teachers specifically indicated that pupils’ academic performance was good after the introduction of the programme, few (20%) of the classroom teachers agreed that the programme has put academic performance of pupils at a very good scores. It can be inferred that pupils’ lateness to school was hampering excellence the achievement of very good or excellent academic performance. 
[bookmark: _Toc55527402]5.7 Challenges Affecting the Success GSFP 
Delay of school feeding funds seemed to be one of the major challenges affecting the success of the programme. Caterers involved in the operation of GSFP provide their services to schools by pre-financing. When payments made to caterers for their services delivered are delayed, caterers are discouraged to carry out their operation and tend to suspend the programme until payments are made. Caterers who finance the programme base on credit tend to compromise the quality and the quantity of the meals served to school children due to the fact that loans given to them are not enough. Konzabre (2018) identified a similar challenge where caterers had to feed students though financial loans due to delays of payments of caterers. This rendered the caterers not to prepare sufficient and nutritious meals to school children.
Inadequate of funds emerged as the secondary challenge which hampered the full expectations of the programme. As part of the programme to improve the health status of pupils, deworming of pupils was to be undertaken in every quarter of the year but funds were not disbursed on timely basis and even if funds are disbursed, they are not enough to prepare enough foods for the pupils let alone deworming pupils in addition. For this reason any newly enrolled child puts extra pressure on the feeding grant because it only make budget provision for existing beneficiary children. Even though the feeding cost per child was pegged at GH₡ 1.50 pesewas, it appeared not to be huge enough to prepare good meals for pupils. In the case of Afrane (2015), the study revealed that insufficient funds to operate the programme, preparation of one type of meal and inability of caterers to show up in school regularly to cook were the major setbacks impeding the smooth operation of the programme. This means that policy implementers failed to make adequate funds available to operate the programme. Thus, multiple problems emerge as a result of inadequate of funds.
Poor kitchen and canteen facilities and deficit of classroom infrastructures were all problems that have to do with funding.  Political partisanship,   failure to patronize local food stuffs and ineffective monitoring and evaluation were identified as the minor challenges. 
[bookmark: _Toc55527403]5.8 Suggestions to Address the Challenges of GSFP
Most of the Pupils (70%) believed that the best approach to improve attendance and retention is to increase school meals served to them. \22.5% of the respondents believed that poor school facilities could hamper the improvement in attendance and retention and therefore, school facilities should be improved. This implies that majority of the pupils were much more concerned about getting school meals than getting improved school facilities. 
It seems cost per meal for each child was not enough to provide satisfactory meals for the pupils, so it was suggested that the cost per plate for each pupil should be increased. Most of the challenges facing the programme were money related issues and therefore, the respondents put forward that the Ministry of Finance should ensure adequate and regular release of funds to support the operation of the programme especially in the areas of providing a well-furnished kitchen and canteen facilities, building of additional classrooms to minimize the overcrowding of pupils in the classroom, 
On the issue of political partisanship, it was suggested that anyone who is engaged to run the programme should be based on merit rather than nepotism and political favouritism. 

[bookmark: _Toc55527404]5.9 Conclusions 
The Ghana School Feeding Programme has primary objectives to achieve in order to fulfil the Goal 1 and 2 of the Millennium Development Goals. The aspect of the School feeding objectives that were relevant to this study is to improve pupils’ enrolment, attendance and retention. Based on the findings of this study, it can be concluded that any attempt to cancel the operation of the GSFP would induce an adverse changes in pupils’ enrolment, attendance and retention. With the presence of GSFP in the Berekum East Municipality, there was a significant improvement in enrolment, attendance and retention. 
Regarding enrolment, it can be inferred that decisions of parents to enrol their wards in school are influenced by the presence of GSFP in school. Parents were motivated by school feeding programme to send their wards to school. Parents whose child or children were benefiting from the programme were not financially rich enough to provide meals for their children when they come to school.  This educational intervention is the means by which majority of children are educated and it is supporting most parents in Berekum environs by minimizing their financial burden of feeding their wards during each school day.
On the issue of attendance, it can also be said that the programme is the antidote for reducing absenteeism. Pupils go to school on the condition that school meals would be provided. Despite some of the pupils expressed dislike for the school meals, responses of pupils to eat school meals were appreciable.  It can therefore be deduced that pupils would unhesitatingly attend school to eat school meals even if the meals are not up to a desired satisfaction. Most of the pupils are from poor homes and thus pupils do not have any other alternatives to get food in school apart from the school meals provided. It should be called to attention that school meals were not the only condition that encourage pupils to attend school but most of the pupils were depending on the school meals to attend school regularly. Presence of teachers, friendship making and school library remain the minor conditions that stimulate improvement in pupils’ attendance. In a clear emphasis, the GSFP has significantly impacted on pupils’ attendance. However, the programme has failed to address lateness of pupils based on the grounds that the programme only provides one nutritious hot meal to students during the afternoon. Thus, pupils who come to school without breakfast money spend enough time to get breakfast in their homes before they come to school. 
The impact of GSFP on retention is noticeable since school dropout rated was reduced by 20.86% after the implementation of the programme. The programme has led to improvement in pupils’ retention because majority of the pupils representing 39(97.5%) never wished to go to any other school especially non beneficiary schools and about 82.5 % of the pupils hoped to complete school in their present schools.  This effect has in turn led to a positive improvement in pupils’ learning and academic performance. However, the programme has not done very much to improve academic performance as compared to enrolment, attendance and retention. 
Finally, the programme has not been able to score a 100% achievement in its overall objectives due to pressing challenges faced by the programme. There seems not be adequate disbursement of funds to fix all money related problems such as poor kitchen and lack of canteen, delay of payments of caterers, overcrowding in classrooms due to insufficient classrooms, no budget for newly enrolled children and ineffective monitoring and evaluation due insufficient of funds. These challenges should be addressed base on the recommendations from this study.
[bookmark: _Toc55527405]5.10 Recommendations 
Based on the findings and conclusions of this study, the followings recommendations are made in order to make the programme more effective for the attainment of its objectives.
i. The Ministry of Gender, Children and Social Protection should seek a legal backings that permit the ministry to get a fairly percentage share of revenues generated by District Assemblies such as the District Assembly Common Fund, Internally Generated Fund and Capacity Support Fund so that additional sources of funds would be created to consolidate the feeding grant released by Ministry of Finance. The government should also seek for financial aid from international donors. This will ensure availability of adequate funds to run the programme smoothly.
ii. The pre-financing of the programme should not be the burden of caterers alone but it should be shared between the government and caterers so that in event of delay of funds disbursement, caterers would have enough funds to operate the programme without compromising the quality and quantity of meals provided to school children. 
iii. Background checks should be done to identify pupils who do not take breakfast and money when coming to school so that oats or porridge can be provided to them in the morning. This will help avoid lateness among pupils caused by spending time at home to fish for food.
iv. School Implementation Committee should be adequately resourced in order to ensure effective monitoring and evaluation of the programme. The monitoring team should ensure any stakeholders strictly adhere to the guidelines specified by the programme. 
v. Quarterly periodic assessment of the programme should be done so that areas that need urgent attention can be detected. The assessment process should engage the services of Ghana Health Service to undertake a health screening on pupils, cooks and caterers and even the kitchen facilities so that any health problems can be addressed.
vi. Additional unit of classrooms should be built to accommodate the increasingly enrolled students.
vii. Cooperation among the strategic partners such as MoH, GES and MoFA should be intensified to correct any communication gap among them.
viii. Since literature has proved that nutritious diet has a significant impact on academic performance, each school should have a dietician who evaluates the nutrients of a food so that the nutritious benefits envisaged by the programme can be assured. 
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KWAME NKRUMAH UNIVERSITY OF SCIENCE AND TECHNOLOGY
INSTITUTE OF DISTANCE LEARNING (IDL)
SUNYANI CENTRE
QUESTIONNAIRE FOR STUDENT
I am a student from the above named institution conducting a research on the topic: The impact of Ghana School Feeding Programme on enrolment, attendance and retention in the Berekum East Municipality. I ask for your consent to complete this questionnaire designed below. I assure you of confidentiality and privacy on any information that would be given to me. Please, indicate a tick [√] in one of the boxes below to show how relevant the item applies to you. You are also required to fill in when applicable. Your cooperation and time to be spent on this questionnaire are highly appreciated. Thank you. 
SECTION A-PERSONAL BACKGROUND DATA
1. Sex :		Male [   ]	Female [   ]
2. Class: 		Class 4[   ]	Class 5[   ]	Class 6[   ]
3. Age: 		7-9 years [   ]		10-12 years [   ]	13+ years [   ]	
SECTION B- MEALS SERVED IN SCHOOL
4. Does your school provide you meal in every school day?  Yes [   ]	  No [   ]      Sometimes [   ]
5. How many times are you served with school meals in a day?  Once [   ]  Twice [   ]
6. Do you enjoy meals serve in your school?  Yes [   ]	  No [   ]      Sometimes [   ]
7. Have you ever been denied of school meals before?  Yes [   ]	  No [   ]   If yes, why? ………………………………………………………………………….
8. Would you stay in school till closing without being served with school meals?           Yes [   ]	  No [   ]    
9. Would you attend school if you get to know that meals will not be served in the next school day? Yes [   ]	  No [   ]    
10. Do you wish to be in a school without School Feeding Programme? Yes [   ]  No [   ]    
11. Do you want School Feeding Programme to be continued? Yes [   ]	  No [   ]    Give reason for your answer ……………………………………………………………………………………….
12. Do you believe that School Feeding Programme improves enrolment, attendance and retention? Yes [   ]	  No [   ]    
SECTION C- SCHOOL CONDITIONS AND LEARNING
13. What makes your school enjoyable most after eating school meal?  School meals [   ]    Friends [   ]	    Teachers [   ]	 Extracurricular activities [   ]	   Others ……………….
14.  Do you participate in school activities?  Yes [   ]	  No [   ]    
15. Does your school encourage learning? Yes [   ]	  No [   ]    
16. What would encourage you most to learn in School? School meals [   ]    Friends [   ] Teachers [   ] Library [   ]   Specify if others ……………………………….
17. Would you recommend your school to your friend in another school? [   ]	  No [   ]   
18. Do you want to complete your primary education in this school? Yes [   ]	  No [   ]   What needs to be done in your school to improve your attendance and retention?  Encouraging Teachers’ Punctuality [   ]  Increasing the quantity of school meals[   ]   Improving school facilities [   ]
SECTION D- ATTITUDE TOWARDS SCHOOL
19. Do you go to school early?  Yes [   ]	  No [   ]   
20. How many times do you come to school in a week? 1- 2 days [    ] 3- 4 days [    ] 5days [   ]

21. What would make you absent yourself from school? 
Sickness [   ]		When school stop providing food [   ]
Heavy rainfall [   ]	Failure to do classroom assignment [   ]
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KWAME NKRUMAH UNIVERSITY OF SCIENCE AND TECHNOLOGY
INSTITUTE OF DISTANCE LEARNING (IDL)
SUNYANI CENTRE
QUESTIONNAIRE FOR MUNICAPAL EDUCATION DIRECTOR, DIC, SICs, HEAD TEACHERS, AND CLASSROOM TEACHERS
I am a student from the above named institution conducting a research on the topic: The impact of Ghana School Feeding Programme on enrolment, attendance and retention in the Berekum East Municipality. I ask for your consent to complete this questionnaire designed below. I assure you of confidentiality and privacy on any information that would be given to me. Please, indicate a tick [√] in one of the boxes below to show how relevant the item applies to you. You are also required to fill in when applicable. Your cooperation and time to be spent on this questionnaire are highly appreciated. Thank you. 
To be answered by HEAD TEACHER only
1.  Name of your School……………………………………………………..
2. What was the number of pupils’ enrolment in a year before the introduction of GSFP in your school?
Enrolment:  Boys………….		Girls………….
3. What was the number of pupils’ enrolment in two years after the implementation of GSFP in your school?
Enrolment:  Boys………….		Girls………….
4. What was the number of pupils at the start and at the end of the year during 2008/2009 academic year?
At the start………………..			At the end…………………..
5. What was the number of pupils at the start and at the end of the year during 2010/2011 academic year?
At the start………………..			At the end…………………..

To be answered by CLASSROOM TEACHER only
6. Does GSFP encourage your students to attend school regularly?  Yes [   ]	  No [   ]   
7. Do students actively participate in academic activities after eating school meal? 	 Yes [   ]	  No [   ]  
8. How does GSFP affect students to stay in class till closing of school?   ]   Significantly[   ]    indifferently  [   ]
9. How does GSFP affect the academic performance of students?  Insignificantly[  ] Very insignificantly[   ]   Significantly[   ]    Very significantly [   ]
10. How would you describe the general academic performance of your students before the implementation of GSFP?  Below average [   ] Average [   ] Very good [   ]                    
11.  How would you describe the general academic performance of your students after the implementation of GSFP?  Below average [   ] Average [   ]  Very  good[   ]                    
12. To be answered by Municipal Education Director, DIC, SICs, and Head Teachers
13. Does provision of school meals has anything to do with following variables, if yes how?
i. Enrolment ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
ii. Attendance ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
iii. Retention ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..
14. What are some of the challenges facing the GSFP? …………………………………………………………………………………………………………………………………………………………………………………….
15. What workable strategies would you suggest for effective implementation of GSFP?  ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
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KWAME NKRUMAH UNIVERSITY OF SCIENCE AND TECHNOLOGY
INSTITUTE OF DISTANCE LEARNING (IDL)
SUNYANI CENTRE
QUESTIONNAIRE FOR PARENTS AND COOKS
I am a student from the above named institution conducting a research on the topic: The impact of Ghana School Feeding Programme on enrolment, attendance and retention in the Berekum East Municipality. I ask for your consent to complete this questionnaire designed below. I assure you of confidentiality and privacy on any information that would be given to me. Please, indicate a tick [√] in one of the boxes below to show how relevant the item applies to you. You are also required to fill in when applicable. Your cooperation and time to be spent on this questionnaire are highly appreciated. Thank you. 
To be answered by PARENTS only
1. Would you enrol your child/children in a school that does not benefit from GSFP? Yes [   ]	  No [   ]    If no, why?		
…………………………………………………………………………………………..
2. Does your child/children benefit from GSFP? 	Yes [   ]	  No [   ] 
3. How would you describe meals served to your chid/children in school?   Very unsatisfactory[   ]   Unsatisfactory[   ]   Satisfactory[   ]  Very Satisfactory
4. How has you and your child benefited from GSFP? …………………………………………………………………………………………..…………………........................................................................................................................................................................................................................................................
5. Does the GSFP motivate you to enrol and keep your wards in school?  Yes [   ]	  No [   ]  
6. Do you wish the programme to be continued? State your reason …………………………………………………………………………………………..
7. What needs to be done in order to improve the current state of the programme? ………………………………………………………………………………………
To be answered by COOKS only
8. Do you feel good doing this job? Yes [   ]	  No [   ]
9. What period of the day is the food served?  Morning[   ]   Afternoon[   ] Morning & Afternoon[   ]
10. What type of foods does your school offer?  ……………………………
11. What is the current cost per plate of meal?  ……………………………..
12. Looking at the school enrolment, how would you describe Students’ patronage of school meals?  Inappreciable [   ]   Very Inappreciable[   ]     Appreciable[   ]   Very appreciable[   ]
13.  Has the number of pupils been increasing every academic year? Yes[   ]    No [   ] 
14. If yes, what has accounted for the increase?  …………………………………………………………………………………………
15. State two benefits of GSFP to the School you work.
…………………………………………………………………………….
……………………………………………………………………………
16. As a cook, what challenges do you face in your school?
……………………………………………………………………………………………………………………………………………………………………………………..
17. What needs to be done to mitigate the challenges? …………………………………………………………………………………………………………………………………………………………………………………….

Influence of GSFP on pupils' attendance and retention
Yes	Stay in School without SFP	Attend school without meal	Wish to be in school without SFP	0.05	0.2	2.5000000000000001E-2	No	Stay in School without SFP	Attend school without meal	Wish to be in school without SFP	0.95	0.8	0.97499999999999998	Percentage
Pupils' views on the impact of SFP on enrolment, attendance & retention
Yes	SFP must be continued	SFP improves enrolment, attendance 	&	 retention	Completion of primary school in my school	1	0.77500000000000002	0.82499999999999996	No	SFP must be continued	SFP improves enrolment, attendance 	&	 retention	Completion of primary school in my school	0	0.22500000000000001	0.17499999999999999	Percentage
GSFP Encourages Regular Attendance of Pupils 

f	Yes	No	0.85	0.15	A piechart Illustrating retention and dropout rate of pupils in 2008/2009 academic year

Retention rate
77.40%
Dropout rate
22.60%

Renention rate	Dropout rate	77.400000000000006	22.6	

A piechart Illustrating retention and dropout rate of pupils in 2010/2011 academic year
Renention rate
98.26%
Dropout rate
1.74%

Retention rate	Dropout rate	0.98260000000000003	1.7399999999999999E-2	
Renention rate	Dropout rate	77.400000000000006	22.6	
Renention rate	Dropout rate	77.400000000000006	22.6	

Benefits of GSFP
Yes 	Wish to  enrol my child in non beneficiary school	My child benefits from GSFP	GSFP motivates me to enrol my child in school	0.3	0.9	0.6	No	Wish to  enrol my child in non beneficiary school	My child benefits from GSFP	GSFP motivates me to enrol my child in school	0.7	0.1	0.4	Academic performance before and after GSFP
Academic performance before GSFP	Below average	Average	Above average	0	0.5	0.5	Academic performance after GSFP	Below average	Average	Above average	0	0.2	0.8	Challenges facing GSFP
f	
Ineffective monitoring 	&	 evaluation	Delay in the disbursement of funds	Poor kitchen and canteen facilities	Communication gap among ministries	Inadequate of funds	No budget for newly enrolled pupils	Political partisanship	Failure to patronise local foodstuffs	Deficit of classroom infrastructure	1	7	5	1	5	3	3	3	4	
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